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PREFACE

The SCERT hasinitiated Curriculum Framework in 2011. Accordingly, syllabusand
textbooks have been revised to cater to the present needs of students. Subsequently, various
in-serviceteacher training programmes have been organi zed to empower theteachersto
meet the expectations of the society. Thesetraining programmes have indeed enriched the
teaching competencies of teachersby providing themwith valid inputsin variousacademic
domains. Teacher handbooks, comprising of various activities have been designed and

distributed to theteachersin the State.

TheNationa Achievement Survey-2017 hasreflected upon the gapsinteaching-learning
process. It hasthrown light on certainlearning gaps, which haveresulted average performance
by thelearnersin someof the L earning Outcomes. It hasnecessitated thistraining programme

with special emphasison thoselanguage outcomes.

Inthiscontext, English Language Enrichment materia in hasbeen designed so asto meet
the needs of the secondary school English teachersaswell asthe studentsinthe State. We
hopethistraining material will enabletheteachersto take up classroom processeffectively.
Finally, we appreci ate the remarkabl e eff orts undertaken by the SRG membersin producing
thiscompendium of English enrichment materid.

Happy teaching andlearning.
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Day-1: Session-1
NAS2017 (NATIONALACHIEVEMENT SURVEY)

NCERT hasbeen conducting the Nationa Achievement Survey (NAS) since 2001. It hassuccessfully
conducted four cyclesin Classes 3, 5 and 8 and the 2nd cyclefor Class 10 on learning outcomes devel oped

by NCERT.

Themagjor objectiveof conducting National Achievement Survey isto haveasystemlevel reflection
of itseffectiveness on accurate assessment of thelearning outcomesat different stagesof education. This
can provideimportant insights asto whether theinputs made into the elementary education system had

helped inimproving theeducational health of the nation.
NAS analysis will facilitate :

e  Evidencebased planning for ensuring quality in education. As concentrated effortsare being
madeby thegovernment for bringinginthequality aspectsin education, oneof themgjor chalenges
Isto develop competency based learning in the classrooms. This shift in focus needsto be

brought about by enabling acompetency based |earning Situation inthe classrooms.

e  Thepedagogica inputsfor improving thelearning outcomeinthedistrictswill dso befacilitated
by training the State Level Master Trainers (SLMTs), and the District Level Master Trainers
(DLMTSs). The understanding and implementation of the competency based learning inthe

classroomswill be supported by the SLMTs, DLMTs

e Thisentireexercise, whichisachildfriendly support, isenvisaged to bring about aquality

improvement inthelearning processat the classroom level.

Thereports generated through the web application after the conduct of the National Achievement

Survey, 2017 isavailableinthewebste http://nasd o.ncert.gov.in/.

Statelevel report isavailablein the website http://www.ncert.nic.in/programmes/NA S/pdf/state/

Telangana.pdf

1 glISh Seconaa 00




NAS-2017 - Areas of Assessment - Performance of the Sate
L earning Outcome Class 10
Reading comprehension:

Unseen passages coversdifferent aspectsof language; cognitive processes such aslocation of

information, grasping of ideas, interpretation, inference and eval uation were assessed,

(comprehension questionsremained the same across states)

L anguage element: Grammar was assessed

DigtrictsAbove StateAverage (38.15)

Waranga -urban, Siddipet, Sangareddy, Rangareddy, Peddapalli, Nizamabad, Medcha-Makagiri,

Karimnagar, Jayashankar-Bhupa apalli, Hyderabad

L earning OutcomeClass8

Read textual/non-textual material swith comprehension and identifiesthedetails, characters,

mainideaand sequence of ideas and eventswhilereading.
Average Performance- 53 %
L earning OutcomeClass5
Readsand comprehendsindependently storybooks, newsitems’ headlines, advertisementsetc.

Average Performance-56%

Readstext with comprehension, locates detail sand sequence of events.

Average Performance- 57%
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Day-1: Session-2

LISTENINGAND SPEAKING

Theart of conversation istheart of hearingaswell asof being heard.
-William Haaitt

If you have heard any audio (viaan audio link) and answered the questionsrelated to the audio that
meansyou were ableto comprehend the audio you havelistened to. Listening to spoken Englishisan
important way of acquiring language. In our classrooms, children get the opportunity tolistento English
textsonly whenitistaught. Thisisthe only way when thelearner gets exposureto thetarget language.
However, thisexposureisnot sufficient. Theteacher should think how best ghe can utilizethelittletime

availableand planto providerich resource. Thissessionfocuseson strategiesfor developing listening and
peaking Kills.
| ntroduction:

It'saknown thing that vernacular medium studentshardly get enough timeto listen to varioustexts
that providerich sourceof listening. Whilethetimelimitiscertainly aconstraint, lack of attention onthe
student'spart addsto the misery. Whoisto be blamed? Don't we need to apply effectivelistening Strategies
toimprovethe concentration of the child in the classroom?It'saknown thing that listening isthe key
towards better communicative skills. That meansarich listening input is essential to makethe child
communicate using thetarget |language. Though one can't recommend totake up exclusivelistening activities,
thereare certain activitiesthat can focuson listening while dealing with the other language skillsin an

integrated manner.

Learn tolisten:

Learningtolisgten effectively isapowerful way to build concentration. So, better concentrationinturn
helpstolisten better. When teachersinteract inthe classroomin English, thelearner will be actively engaged
inmaking sense of what they hear and try to generatelanguageto speak.

Thissession givesabirds-eyeview of theauthenticlistening materia intheform of audio, video and
modd input.

Why Focus on the Listening Skill:

e  Whenexposadtoanauthentictext for listening, thelearner becomesfamiliar with sounds, intonation
andrhythmof English.
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L earner recognizes and understandsthe language.
e Initidly respondsnon-verbally beforethey produce something verbdly.

e Activelistening givesresults. Wedon't remember thingsor understand them unlessweactually
pay attentionto them.

e  Exposuretolanguagethroughlistening materid may familiarizewith themeaning-making process
than introducing soundsand vocabul ary.

Activity 1: MR. Brown's Unlucky Day
Play thestory threetimes.
https.//youtu.beluzV 61QGIVto
Whilewatching thevideo:
e  Concentrateon pronunciation,
e Keywords
e  Takedictation.
Process:
e  Pausethevideoand ask: What would you doif you'rein place of Mr. Brown?
e Mutethevideoandask: Narratetheincident.
e Playtheaudioaswell asvideo and ask the students: Who isthe speaker?
Types of listening:
Therearetwotypesof listening. They are:
Casual listening: Welisten with aparticular purposeto find out therequired information
e Ligentomusicwhilegardening
e Ligentonewswhileworkinginthehal.
Focused Listening: Welistento aparticular purposeand to find out the required information.
e Ligtentocricket commentary.
e Ligentodectionresults.

If afacilitator thinksthat lack of concentration isthe mainissuethat ishindering thelistening and
speaking process, Yhe needsto rel ook into the strategies sheisusing in the classroom. Besides classroom
interactionsrel ated to the pictures given or thetext from thetextbook, thefacilitator needsto useavariety
of audio - visual aidsto attract thelearners.
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Activity 2:

Openthefollowing link andlistentheaudio. Try to answer thefollowing questions.

https:/Amww.youtube.com/watch?v=d9dqU-EDDps
e Whatistheaudio?
e Haveyouever heard suchaudioinyour daly life?

e Areyouabletofollow theaudio at first hearing?Why / why not?

e  Doesthiskind of audioshaveany roleinlistening skill classroom transaction?

e  How suchaudiosare helpful tothelearners? Suggest some other audios.

Approaches to listening:

Listeningisnecessary to devel op the spesking kill. Listening preparesthe studentsto understand the

language spoken naturaly at anormal pace. Therearethree approachesto listening:

e Interactive
e Non-interactive
o Sdf-talk
Interactive:
e Ligeningtomessage
e  Doing something asaconsequence
Non-interactive:
e Ligteningandretaining themessage.
e Conversationsoverheard
e  Announcements, recorded messagesetc..
Self-talk:
e Interna thinking and reasoning carried out.
e  Studentsimitateand memorize.
Listening strategies
Hereare somestrategiesfor improving your listening skills:
e Practicelisteningfor thegist or main purpose.
e  Reduceligeningbarriers.
e Ligenfor specificdetailssuch asproblems.

e Listenfor speaker bias.
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e Makeassumptionsand predictions.
e Listentomany different accents.
e Listenwithnoiseinthebackground. Learnto "tuneout" other sounds.
e Ifyouaskaquestion, listenfor theanswer.
e  Practicesummarizing and paraphrasing.
e Askquestionsyou think you know the answer to.
e  Recognizepausesandfasestarts.
e  Createyour own questions.
e  FindEnglishmusicthat youenjoy listeningto.
Activity 3:
(Group Activity) Openthefollowing link and watch thevideo carefully.
https.//Awww.youtube.com/watch?v=3jQC04Q10Y
e  Whatkind of textisit?
e Whatisitabout?
e  Summarizethevideo.
e Areyouableto connect with thetopic whilewatching thevideo?
e  Will thisvideo useful in classroom transaction for devel oping the speaking skill ?
e  Howwill you usesuchvideosin classroom transaction?
L earning to speak:

Many studentsmay feel comfortablewith English grammar but find themselvesat alosswhen it
comesto speskingin English. Inredlity, speaking in Englishisaskill that comesonly by practiceinred-life
Stuations. Theonly way to develop fluency in speaking isby exposing thelearner to avariety of listening
inputsand then giving ample opportunitiesto speak.

Spesking skillsarebasicaly are of two aress:
1. Interactive: suggested
e Ability tointeract like'ask and answer'
e Abilitytoconverse.
2. Productive:
e  Ability to producelanguagelike storytelling, description....
It'simportant to devel op both the areasfor effective speaking.
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Speaking skill:

Listening and speaking go hand in hand in aclassroom scenario. Therefore, itisn't advisedtotakeup

listening and speaking activitiesin an isolated manner. However, focus on the speaking skillsfollowing the

strategiesmeant to promote the speaking skill will yield richer output.

Therearemany waysto promoteoral skillsin the classroom like discussions, speeches, role-plays,

conversations, debates, expressing opinionsetc.

A few tipsfor teachersto improve studentslistening and speaking skills:

Reduceteacher talk in the classroom

Givesmpleand clear ingtructions

Ask questionsto know if thelearners understood theinstructions or not
Ask other studentsto answer astudent’squestion

Increase student'stalking time.

Ask other studentsto answer astudent’squestion

Show picturesrelated to thetopic and icit students’ response.
Avoidyes/no questions.

Never correct thelearner when sheis expressing somethingin speech.

Activities for transacting activities related to listening & speaking skills:

Learning to listen to each other carefully can build thelearners ability and confidenceinred-life
Stuations, when they need to focusboth on listening and spesking. Hereareafew activitiestoimprovethe
learners concentration.

Predictingand Under standingthe Gist:

It helpsthelearnerstofirst predict and then understand the gist of thestory. They areinvolvedin
thelistening processnon-conscioudly.

Display some pictures of astory and ask the students make a prediction working in pairs.
Teacher agrees or deniesthe prediction. Student interactswithin the pair and concludesthe
sory.

Dual dictation:

Select atopic. Ask studentsto get into pairsand prepare adial oguerel ated to thetopic. When
student A isspeaking, student B should record it. When they havefinished the conversation, they

should check what each other hasrecorded. It workswaell for theme based conversationsand
role-plays.
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e Sorytdling:

Inthisactivity, teacher hasto start astory related to acontext, with anideaasthe beginning and
then each student in the classroom adds one ideato the story in turn. Teacher can also use

picturesascluesto completethestory.
e Quedtion:

Ask 'why' asoften aspossible, to give studentsmore opportunitiesto explain their idess.
e Dreams

All of usliketotalk about our ambitionsand dreamsaswe have(class| X English, Unit 2). This
activity isan open-ended speaking activity. Visualscan beused asinput inthe early stages. Ex:
Display pictures/play video of some professionalsand ask. ..

L ook at thegiven pictureor video and say:
i.  What wouldyouliketo become?
ii.  Wherewouldyouliketogo?
ii. ~ Whatwouldyouliketodo?

e Sorytdling:

Anaudioisplayed or aread out of story isdonefor students. Ask questionsnot only about the

context but also other thingsas mood, attitude and social statustointroduce new vocabulary.
Video links for improving listening and speaking sKills:
Thefollowing activitiesare suggested to develop learners’ competencesin listening and speaking.
Activity 4.
Openthefollowing link towatch thevideo of storytelling " Two slly Goats' ashort story.
https.//youtu.be/hjNcMe p-14

Process. Watch the video and observe the expressions, intonation, gestures, body language of the

story teller.
o Askthestudentstoretell thestory individually. Observethevoice modulation of thelearner.
e Pausethevideo and ask thelearner to work in pairs on conversation between the goats.

e  Groupwork: Prepareascript and enact the story of "Two silly Goats'
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Classroom transaction:

e Take"TheDear Departed" text of class 10 and workout for listening speaking skill.

e Asktheparticipantsto prepare questionnaireto elicit summary of the one-act-play.

e Prepareaclassroomtransaction for story telling of " The Dear Departed”
Activity 5:

Openthefollowinglink to watch thevideo of VOA Learning: "Whereareyou from?" I1t'sasource of
learning interview. It containsthreedifferent interviewsof tourists.

http://learningenglish.voanews.com/d....
Process:
e Pausethevideo and ask: What'sthe video about?
e Play theaudioand ask: repeat the questions asked therein the video.
e Parwork: ask learnerstotakerole of interviewer and interviewee and repest the act.
Classroom transaction:
e  Takethetask of "The Duck and Kangaroo" from class9 and preparealistening skill activity.
e  Task: Prepareclassroom transaction as per the above mentioned activity.
Activity 6:
Openthefollowing link tolisten an audio describing people.
http://L earnenglishteens.britishcouncil .org/skillg/li stening/begi nner-al -li stening/describibg-people
Thisaudioisabout describing aperson.
Process:
e Playtheaudiowithaquick pause.
e Repeat theaudiowithapause.
e Pausethevideo and ask questions.
1) Whoisonthebench?
2) Whoisthat girl?
3) How many brothers doesthe speaker have?
4) Whoisthe speaker sbrother?
5) How isthegirl?

6) How old arethey?
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e Pair work:
»  Askthelearnerstotaketheroleof the person whoisdescribing.
=  Askthemtorepeat thetalk heard.

=  Askthelearner to describethe person.
Classroom transaction:
e  Howwill you prepareyour learnersto describe aperson?

e  Takeany character of class6to 10 and describe the person.

Activity 7: Display thepicture.

Process:

e  Predictingtheconversation.
o A:
=  Why doyouthink they gathered there?
= Haveyouever seensuchgatheringinour locality?
=  Whatdoyouthink they arediscussing?
»  Whatkind of gatheringisit?
e Groupwork:

. Dividetheclassinto small groupsand ask themto prepare apassage
=  Askthemto speak afew lineson thetopic.(accept studentsprediction
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Classroom Transaction:
e Takeatask of discussing onsocial issuesgivenin our text books.

Theteaching-learning strategies used by afacilitator may vary from the strategies used by another.
But, it'simportant to understand that all the language skillsare equally important and they need to be
transacted in an integrated manner. We need to focus more on the areain which thelearnersarefacing
difficulties. The above suggested strategiesand activitieswill help thelearner to acquirethelanguagein
meaningful Situationscreated intheclassroom.

Remember:

o Afacilitator must be acquainted with different strategies of listening and spesaking to addressthe
learner'sindividua needs.

e  Teachersneed the confidenceto teach speaking and listening.
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Day-1: Sesson-3& 4
UNDERSTANDING READING - STRATEGIES/PROCESSES

Reading should not be presented to children asa chore, aduty. It should be offered asa gift.

- Kate DiCamillo

Reading isacomplex cognitive process of decoding symbolsin order to construct or derive meaning.
Readingisgiving meaning to symbols, picturesand | etters. In thisprocess areader associatesthe sounds
with theletters of the al phabet in ameaningful context. We can a so say that areader comprehendsthe
script. Itisalso aprocessof getting the message of thewritten text. Reading isameaning making process.
It isakind of interaction whereareader interactswith thetext. While understanding atext or
getting the meaning of thetext, areader relatesthe written information to the previous experiences or
information. It meansthat theexperienceof thewriter interactswith thereaders. Readinginvolvesvisuaising
and re-constructing thewriter'sideasin thereader'smind.

Adultsread with apurpose. Children also read but with adifferent purpose. The purpose of reading
maly be put under three broad categories. They are:

LifeSkills- onereadsinstructions, indications, and medical prescriptions.
For pleasur e- stories, poems, dramasetc.
For exams& study pur pose- textbooks, journals, study materials, guidesetc.

Readinginvolvesunderstanding the meaning of thetext and assessment of thetext. A reader expresses
his/her understanding of thetext either using pictures, maps, tables, graphsetc or through writing (answering
guestions, summary, description etc). While reading awritten text (not pictures, graphs etc), areader
reorganizestheinformation and compares the present textswith other texts. S/he separatesthefacts
described in atext from opinionsexpressed. A reader triesto understand thewriter'sintention.

What do we read?

e Novesshort stories, essays, diaries, anecdotes, plays.
e  Poems, Rhymes.

o Letters, telegrams, notes.

e  Newspapersand magazines (articles, headlines, westher forecast, classified ads, etc).
e  Accounts, summaries, business|etters.

e  Manuals, textbooks.

e Recipes.

e Ads, trave brochures, catalogue.

e Rulesfor games, puzzles.

e Ingtructions, directions, menus, pricelists, tickets.

e Cartoons.

e Time-tables maps.

e  Telephonedirectories, dictionaries.
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How do we read?

Reading involves understanding the meaning and assessment of thetext. A reader respondsto atext
both verbally and non-verbally. The non-verbal responseisexpressed using illustrations, mapping the
information, comparing texts, using gestures, symbols, picturesetc. Whileresponding to thetext verbally,
areader reorganizestheinformation, comparesthe present textswith the other textsetc. A reader separates
thefacts described in atext from the opinion expressed. A reader also triesto understand the writer's
intention.

e A reader employsdifferent waysof reading depending on the purpose of reading.

e  Quickly runshigher eyesover atextto get thegist.

e  Scansthrough atext tofind specificinformation.

e Readstoget every detail of thetext.
Generally reading involves the following stages :
Survey
Question
Read
Recdl
Review

Thereader first surveysthetext, questionsthetext, readsthetext to get the answer, recalswhat she
hasread about the sametopi c and comparesthe earlier information with theinformation availableinthe
present text. In other words, the reader reviewsthetext.

Now take a look at the example.
‘ Songsand Gamesfor children’

What can be expected to be present in the book?. Undoubtedly it contains songs and games meant
for children. The processinvolved hereisguessing or building expectati ons based on theinformation
avalable.

“Theultimate obj ective of readingiscomprehens on or thereconstruction of meaning”

Avariety of skillsareinvolvedinreading (refer: John Mumby’s Communicetive Syllabus Design):
e  Recognizingthescript of alanguage.

e  Guessngthemeaning from the context.

e  Undergtanding theunderlying functionsof the sentences.

e  Understanding the relationships between the parts of atext using linkers.

e |dentifyingthemainpointinatext.

e  Sdecting, extracting relevant pointsfrom atext.

e  Transcoding information from verbal to non verba (pictures, graphs) and viceversa.

e Varying speed according to the purpose of reading (Speed and comprehension)

13 glish Seconda od




Toenhancereading, weneedtoincludearangeof comprehens on strategies. Comprehension strategies
can be defined asthe 'mental processes that good readers useto understand text. These strategiesneed to
beexplicitly employed towards devel oping independent readerswho engage meaningful ly with text.

The processof comprehension beginsbeforewe start to 'read’ and continues even after the reading'
isfinished. Good readers use pre-reading strategies|ike previewing thetext and use post-reading strategies
like summarizing in addition to many strategiesthey useto make meaning while'reading'. By dividing
instruction into pre-reading, whilereading and post-reading, teachers can design activitiesfor each stage
toimprovestudent'scomprehension. Thisinturn providesopportunitiesfor teachersto demondrate Strategies
that readers can use at each stage (Pardo, 2004).

Strategies should beintroduced and mastered individually. However, over aperiod of time, thechild
should imbibearepertoire of strategieswhich they canindependently usewhilereading. For thisreason,
comprehension strategies should be devel oped from the early stagesof the primary classesacrossarange
of genresand modalities. Children need opportunitiesto practice and consolidate these strategiesin a
crosscurricular manner.

List of Reading Strategies

Reading Strategies Description

Predicting Helpsto activate prior knowledge based on cluesin text
(Pictures, subtitles, etc.)

Connecting Connecting prior knowledgeto new information

Comparing Thinking more specifically about connectionsthey are making, e.g.
How isthisdifferent from...?

Inferring Takinginformation from atext and creating their interpretations be-
yondtheliterary leve.

Synthesisng Piecing information together as studentsread atext, to keep track of
what ishappening

Cresting Images Creating sensory imagesto assist with overall comprehension of a
text

Sdf-questioning Providing aframework for activelearning asstudentsengagewith the
text tofind answers

Skimming Glancing quickly through materia to gainanoverdl view of text

Scanning Glancing through atext to locate specific detail s, e.g. names, dates
€tc.

Determining Importance Prioritisng most important information from phrase, sentence, para-

graph, chapter or wholetext
Summarisngand Paraphrasing | Reducing larger textsto focusonimportant elements
Re-stating/re-writing text in own wordsto capturethemain focus

Re-Reading Creating opportunitiesfor degper understanding, word identification
and devel oping fluency
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Reading Strategies Description

Reading On Skipping unfamiliar word(s) and reading on to provide sufficient con-
text to determine unknown word/phrase

Adjusting Reading Rate Adjusting rate where appropriate, e.g. dowing downto comprehend
new information, or speeding up to scan for key words

Sounding Out Using knowledge of |etter-sound rel ationship to decode unknown
words

Chunking Breaking up areading material into manageabl e group of words/
phrases

UsngAndogy Transferring what they know about familiar wordsto helpthemiden-

tify unfamiliar words

Conaulting aReference Using adictionary, thesaurus, reference chart or glossary to helpfind
word meanings/pronunciations

(Adapted from First Steps Reading Resource Book)

Therepertoire of strategiesrecommended varies. The diagram below placesthese strategiesinto 3
levels, ranging fromthelower order literal typetothe higher order evauativetype.

Evaluative
Synthessng
Determining Importance
Summarising and Pargphrasing
Sdf Questioning

Inferential
Connecting
Comparing
Inferring
Predicting

Literal
Creating Images
Skimming
Scanning
Sdf QuestioninG
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Itisrecommended that comprehens on strategiesaretaught using the gradual rel ease of responsibility
model (Person and Gallagher, 1983.

Gradual Release of Responsibility

e Fird, theteacher explicitly describesthe comprehension strategy about to betaught and states

why good readersusethis strategy when reading.

e  Theteacher explicitly mode sthe strategy by demonstrating and thinking a oud whilethechildren

observethestrategy inaction.

e Fallowingthis, theteacher continuesto mode the strategy and invitesthe childrento contribute

their ideas

e Next, thechildren engagein collaborative of the strategy through guided practice wherethe
teacher gradually releasesresponsibility for the strategy to the children through scaffolding

ingtruction andfacilitation

e  Findly, thechildren engageinindependent use of the strategy in subsequent lessons.

glISh Seconda odule 16




Day-2: Sesson-1 & 2
UNDERSTANDING THE NATURE & PURPOSE OF QUESTIONING

Teachingistheart of asking questions

- Socrates

Thereisno second opiniontothefact that questioningisanintegra part of teaching-learning transactiond
processinaclassroom. Thefacilitator must beaware of the nature of questionsand bewel | equipped with

thedifferent typesof questions s/he needsto usein aclassroom scenario.

Nature of Questioning:

Questioningisanart initsalf and thenature of questioning istoinitiatean interactionintheform of an
answer. A questionisasentence and also isthe answer. According to John Dewey, " Questioningisa
way of evoking stimulating response or stultifying inquiry. It is, in essence, the very core of
teaching." Thisquote better explainsthe nature of questioning. Thequality of aquestion dependsonthe

purpose.
The purpose of asking questions:
e  Tocheck and build onthe prior knowledge of thelearner
e Tointeract, createinterest and challengethelearner
e Tofocusthinking onkey conceptsandissues
Two Broad Categories:
1. Questioningfor Low Level Thinking Skills
a.  Applicaion
b. Underganding
c. Knowledge
Typesof questionsin thiscategory:
a  Closed and Direct questions
b. Summarisngand Reflecting Questions
c. Clarifyingand Guessing Questions

d. Recal and ProcessQuestions
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2. Questioningfor High Level Thinking Skills

a Bvduation
b. Synthess
c. Andyss

Typesof questionsin thiscategory

a. OpenQuestions

b.
C.

d.

Probing Questions

Cognitive Questions(for problem-solving, learning skills, critical thinking)

Eva uative and Provocative Questions

Key wordsused for questioningthe
low-level thinking skills

Key wordsused for questioningthe
high-level thinking skills

What, where, who, when, which, memorise,
define, identify, repedt, recall, state, write,
list, name, describe, distinguish, explain, in-
terpret, predict, recognize, summarize, tell,
labdl etc.

How, why, wheremight, where may, apply,
compare, contrast, demonstrate, examine,
relate, solve & use, analyse, differentiate,
asses, distinguish, infer, research, create,
design, develop, formulate, plan, integrate,
organize, critique, determine, construct, jus-
tify, evaluate, judge, measure & recommend
etc.

Besidesthe above-mentioned types of questions, we have also have different formsof question

types.

1. Wh-Questions

2. Yes/NoQuestions

3. Alternate Questions

4. QuegtionTags

Activity 1: Read thefollowing story and frame...

a  Closed & direct questions

b. Openquestions
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1. TheJackal And TheDrum

A hungry jackal set out in search of food and ended up at an abandoned battlefield whence he heard
loud and strange sounds. Scared, hethought, "I must disappear from here before the man who ismaking
these soundsgetsme." After awhilehetold himsdlf, "1 must not run away likethat. Let mefind out what
really the sounds are and who ismaking them because whether it isfear or happiness one must know its

cause. Such apersonwill never regret hisactions. So, et mefirstlook for the source of these noises.”

Warily, thejackal marched in thedirection of the soundsand found adrum there. It wasthisdrum,
which was sending the soundswhenever the branches of thetree above brushed against it. Relieved, the
jackal began playing the drum and thought that there could befood insideit. Thejackal entered thedrum
by piercingitsside. Hewasdisappointed tofind nofood init. Yet he consoled himself saying that herid

himsalf of thefear of sound.

Activity 2:

Read thefollowing story and d so read the different types of questionsgiven under the passage. Categorize

themintolow leve thinking skills(3types) and highleve thinking skills(4 types)
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2. How AreRainbowsFormed?

Sunlightiscomposed of light of varying wave engths. Short wavelength light appearsblue, violet and
indigo, and long wavelength light appearsred, orange and yellow. When sunlight entersaraindrop inthe
air, thelight splitsinto amultitude of colors. Thislight then reflects off the back of theraindrop and re-
emergesinthedirectioninwhichthelight first entered. Thelight emerging from many raindropscreatesa
rainbow. Read on for amore detailed explanation.

Fact 1: Lighttravelsinwaves. Thelight’ swave ength determinesits perceived color. Short wavelength
light, for example, appearsblue, and long wavelength light appearsred.

Fact 2: Sunlight iscomposed of light of many wavelengths. Intherangethat we can see, thisincludes

the colorsof therainbow.
\§\ @

Ny

Fact 3: Whenlight enterswater it bends (refracts). Theamount of bending dependson thewavel ength
of light. Asaresult, thelight splitsinto itscomponent colors.

water

air
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How Are Rainbows Formed?

When aray of sunlight entersaraindrop it bends (refracts). Thelight then strikesthe back of the
raindrop, where some of thelight passesthrough and someisreflected. Asthelight exitstheraindrop, itis
refracted again. The angle at which thelight emerges depends on thewavelength of light. Thispathis
illustrated inthe small box bel ow, where only the bending of two wavelengths (blue and red) are shown.

Consider now thediagram ontheleft. The sunisbehind you (whiterays) and thereisrainin front of
you (black dots). Asthe sunlight enters each raindrop, the light isrefracted and refl ected as described
above. Becausethesunissofar away, theraysof sunlight arenearly pardlel to oneanother. Asaresult, the
angle betweenthered lineand eachray of sunlight striking araindrop onthat linewill bethe same. So, the
light that reachesyour eye aong thisray will be of the ssmewavelength (color). The sameistruefor the
yellow, blue and intermediate lines corresponding to each color of the rainbow.

Consider now thediagram on theright which explainswhy the colorsof arainbow formanarc. The
anglebetween theincoming raysof sunlight (white) and al of thered lines, forming acircular cone, havethe
sameangle. Asaresult, thelight that reachesyour eyeaong theselines havethe samewavelength (color).
The sameistruefor each band of therainbow.

f@;

Thereason that rainbows are somewhat rareisthat youwill only seethemwhenthereisraininfront
of you and somewhat inthe distance, and the sunisbehind you and fairly low on the horizon.

Read the passage and answer the following questions
1. 1. Whatisthesunlight composed of?

A. lightof varyingintengty

B. lightof varyingwaveengths
C. lighttraveingat different speeds
D

light of asinglecolor
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2. What doestheauthor explaininthefirst paragraph of thetext?
A. why raincauseslight to splitinto separatecolors
B. how arainbow isformed
C. howlighttravels
D. why rainbowsare shapedlikeanarc
3. What canyou conclude based on thisevidence?

“Sunlightiscomposed of light of varyingwavelengths. [ ...] Whenlight enterswater, it bends (refracts).
Theamount of bending dependsonthewavel ength of light. Asaresult, thelight splitsintoitscomponent

colors”

What can you conclude based on thisevidence?

A. Eachwaveength of light bendsthe sameamount when it enterswater.

B. Whenlight enterswater, itswavelengthisaltered.

C. Eachcomponent color of light hasadifferent wavelength.

D. Thecomponent colorsof light all havethe samewave ength.
4.  Whenwouldyou bemost likely to seearainbow?

A. intheeveningonacloudy, rainy day

B. atnoononapartly cloudy day

C. inthemorningonabright, sunny day

D. intheeveningonapartly rainy, partly sunny day
5. Whatisthemainideaof thistext?

A. Thecolorsof arainbow forman arc because of theanglesat whichlight of different wavelengths

reachesyour eye.

B. Ranbowsformwhen sunlight entersraindrops, splitsinto different color components, and then

re-emergesfromtheraindrops.

C. Youwill only seerainbowswhenthereisraininfront of you and somewhat inthedistance, and

the sunisbehind you andfairly low onthe horizon.

D. Sunlightiscomposed of light of varying wavelengths. Short wavel ength light appearsblue, and
long wavelength light appearsred.
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10.

11.

Why do you think theauthor choselisting thefacts 1, 2 and 3 separately, instead of describing them
inoneparagraph?

A. tomaketheexplanation of how rainbowsform seem more complicated

B. toindicatethat thesefactsdo not affect theway rainbowsform

C. toshow that thesefactsarenot related to each other in any way

D. toemphasizetheimportance of thesefactsto theway rainbowsform

Choosethe answer that best compl etesthe sentence bel ow.

Light’swavelength determinesitsperceived color; short wavelength light appearsblue.

A. however
B. gmilaly
C. intidly

D. foringance
When light enterswater, it bends. What doesthe amount of bending depend on?
For arainbow to form, sunlight needsto enter and then re-emergefrom raindrops.

Describewhat happensto thelight between when it first entersaraindrop and when it comes out of

theraindrop. Support your answer with evidencefrom thetext.

Why might you only seearainbow whenrainisinfront of you? Support your answer with evidence

fromthetext and images.

Activity 3: Read thefollowingwriteup and frame...

a.  Clarifyingand Guessng Questions

b. CognitiveQuestions
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3.LouisBraille

Have you ever noticed when you step into an €l evator that next to the buttons showing the floor
numbers, thereare small plateswith aseriesof raised dotsand bumps? Did you ever wonder what those
bumpsand dots mean and why they arethere? When you run your fingersover those plates, you fedl the
ridges. When blind peopletouch them, they read the floor numbers. Inagrid of six bumps, withtwo across
and three down, aconfiguration of two raised bumps acrossthetop and onedown on theright sdeisthe

number 4; onedot on thetop left side and two acrossthe middleisthe number 8.

Whoinvented thiselaborate setup of bumpsand dotsthat comprisean entire a phabet and numerical
systemthat allowsblind peopleto read with their fingers?Wasit adistinguished scientist, or abrilliant

author, or perhapsafamousartist?

Actualy, thissystem, whichiscalled braille, was created by ablind 12-year-old French boy and was
named for him. Louiswas not alwaysblind. He became blind by accident. LouisBraillewasbornon
January 4, 1809 inasmall country village near Pariscalled Coupvray. Hisfather wasaleather worker who
made harnesses and other leather goods. One day, when hewasjust threeyearsold, Louiswasin his
father'sleather workshop. Like many young children, Louisenjoyed imitating hisfather. Hewasfiddling
with anawl, asmall tool with around wooden handle and asharp, pointed metal tip that isused to punch
holesin leather. While hewas playing, the awl dlipped and poked Louisinthe eye. A doctor treated the
wound as best he could and patched the eye. But the eye becameinfected, and theinfection spread tothe
other eye. Within ashort time, young L ouiswastotally blind in both eyes.

Inthose days, many blind people becamebeggarsor performersin sideshows. But Louiss parents
refused toalow their son'sdisability to getintheway of hisstudiesor hislife. Louisattended school likehis
brothersand sisters, relying on hiscreetivity, intelligence, and driveto overcome obstacles. To help him
navigatethevillage, hisfather made him canes. Theloca priest taught himto usehisother sensestolearn:
hishearing to distinguishthe callsof different birds, and hissense of smell to identify different plantsand

flowers. Louiswasoneof the brightest studentsin hisschool.

In 1819, at age 10, L ouisearned ascholarship to attend the Royal Institutefor Blind Youthin Paris,
thefirst school intheworld devoted to blind children. For Louis, going to the school meant leaving his
family and thevillage heknew well, where hefelt safe. But L ouisand hisfamily knew the school offered
him the best opportunity to get an education and lead asuccessful life. There he excelled in studying
history, math, science, and grammar, but he proved especidly gifted at music. L ouisbecamean accomplished

pianist and organist. Heeven got apaid job asan organist, playing inasmall church near theinstitute.
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The studentsat the school learned most of their subjectsby listening to lessons. But therewereafew
booksthat the schoal'sfounder, aman named Va entin Hauy, had devel oped by printed rai sed, or embossed,
letters. Reading that way was sl ow, and the bookswerelarge and heavy. But they were the only books
availablethenfor blind people. LouisBraille began to wonder: wasn't there abetter way to alow blind

peopleto read?
Oneday L ouislearned about thework of aformer French army captain named CharlesBarbier.

Captain Barbier had invented something called "night writing," acode of 12 raised dotsand dashes
that allowed soldiersto communicate with one another at night without using lightsthat would a ert the

enemy totheir location. The soldierscould "fed" the messageswith their fingers, and keep safe.

The codeturned out to betoo complex for thesoldiers, but itinspired LouisBraille. Louissmplified
the system, reduced the seriesof dotsfrom twelveto six and eiminated the dashes. By thetimehewas 20,
Louispublished hisfirst aphabet for the blind, asystem he continued to work on and perfect.

And how did L ouis createthe dotshe used in hisrevolutionary new system?He used anawl. The
very tool that caused hisblindnessbecametheinstrument that brought the opportunity for readingto Louis
and generationsof blind peopletothisday.

Theworldwasd ow to accept L ouisBraill€sinnovation. Indeed, during hislifetime, hismethod was
not widely accepted. L ouisBrailledied at theyoung age of 43 from tuberculosi's, adevastating respiratory

disease. Hewasburied in hishomevillage of Coupvray.

Intime, Braille'smethod became accepted around theworld. "Braille" alphabetswere created in
languages spanning the globe. Today, wefind them not only on eevator plates, but also on computersand

cell phones. Andthename L ouisBraille standsfor innovation, courage, and determination.

Activity 4: Read thefollowing poem and frame...
a  Recall and ProcessQuestions

b. Evauativeand Provocative Questions
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4. BeThankful

Bethankful that you don't already have everything you desire.
If you did, what would there beto ook forward to?
Bethankful whenyou don't know something,

for it givesyou the opportunity tolearn.

Bethankful for thedifficult times.

During thosetimesyou grow.

Bethankful for your limitations,

becausethey giveyou opportunitiesfor improvement.
Bethankful for each new chalenge,

becauseit will build your strength and character.
Bethankful for your mistakes.

They will teach you valuablelessons.

Bethankful whenyou'retired and weary,

becauseit meansyou've made adifference.

It'seasy to bethankful for the good things.

A lifeof richfulfillment comesto thosewho

arealso thankful for the setbacks.

Gratitude can turn anegativeinto apositive.

Find away to bethankful for your troubles,

and they can becomeyour blessings
Activity 5: Read thefollowing and frame...
a.  Asmany questionsaspossiblerdatedtolow level thinking skills.

b. Asmany questionsaspossiblerdatedto highlevel thinking skills.
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5. Showing Dataon a Graph

Dataisinformationthat you collect. Oneway to collect dataisby asking questions. Thisiscalled a
survey. Surveyscan bewritten or spoken. When you have collected your data, you candisplay itona
graph. A graph shows a picture of theinformation you collected. Sometimesyou can use apictureto
represent, or stand for, something else. One common way to display dataison abar graph. Thisisagraph

of theresultsof anicecream survey.

80
70

60
20

40

Chocolate

30 Vanilla

20

10

Boys Girls
It shows the favorite ice cream flavors of 200 children.
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Day-2: Session-3& 4
ANALY SISOF DISCOURSES

I ntroduction:

We need to follow amethod to analyze discoursesand practiceit in the classroom scenario.
Sepsinvolved in theanalysisof discourse:

1) Ildentifyingthegenre.

2) Givingatitle

3) Indicators.

4)  Identifyingdiscoursemarkers.

5) Refiningthediscourse.

6) Assgningtasksonthe samegenrefrom thetextbook.

7) Expressngviews.
Questionswe need to ask after assigning the the discour setask.

1) Whatisthegenreof thegiventext?

2) Whattitlewouldyouliketo suggest?

3) Whataretheindicatorsof thegiventext?

4) ldentify thediscoursemarkersinthegiven Text?

5) How canwerefinethegiven genreinto abetter one?

6) Suggest anew task onthe same genre using the contextsfrom our text books

7) Isandysisof discourseuseful inour Classroom transaction? Discuss?
Read the following text and work in groups to answer the above questions:

1) Yahichi, owner of arice store, cameto the court of Ooka, awisejudge of old Japan. Hetold
Ookathat each night some of hisrice disappeared. Judge Ookaasked," can your guard betrusted?’

Absolutely, Lord Ooka," Yahichi said. "TheguardisChagoro. He hasbeen with my family for seventy-

fiveyears. Also, | stood guard myself with Chagoro theselast two nights, and therice disappeared all the
same." "Inthat casel will watchwith youtonight,” Ookasaid.

That evening Ookamade hisway to Yahichi'srice store. Hewas surethat both Yahichi and Chagoro
had fallen asleep and allowed the thief to enter. It was not long before he discovered that hewasright.
Within an hour both menwerefast adeep. Ookasmiled.

A little past midnight, Ookaheard adlight sound and |ooked out of thewindow. He saw Gonta, a
poor man who had been out of work for sometime. Although Ookahad recognized the thief, Gontahad
not recognized thejudge.

Ookapretended that he, too, wasathief." Let mehelpyou, "hetold Gonta. "Wethievesmust help
each other." Gontathanked him gratefully, and Ooka picked up abag of riceand handed it to him.
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"Thisistoomuch," said Gonta. "1 want only afew handfuls." Ookawasamazed. "But if you aregoing
to stedl, you may aswell takealargeamount. After al, youwill be punished asmuchfor stealingasingle
grain asyouwould for awholebag.”

"That would be dishonest,” Gontareplied. "l takejust enough to feed my family for asingleday. |
hopel will find work and not havetoteal any more. If | dowork | will returnal thericel havetaken. He
took theamount of rice he needed for hisfamily and gavethe bag back to the astonished judge. Thanking
Ookaonce more, Gontadisappeared into the darkness. Ookadid not try to stop him.

When the shopkeeper and hisguard awoke, Ookatold them what happened, "But why did you let
thethief go?' Yahichi asked. "Gontaissurely athief,” Ookareplied. "But | am certainthat heisan honest
one, for herefused to steal morethan what he needed.”

"But Lord Ooka, how can aman be athief and honest at the sametime?' "I would never have
believed it possible, butitisso." Ookasaid. "It istheduty of ajudgeto punish wickednessand reward
goodness. In this case we find the same man both wicked and good, so we cannot treat him as any
ordinary thief."

But, Lord Ooka...."

"1 have decided. Tomorrow | will seethat Gontafindswork that isenough to feed thisfamily and il
leave him enough to pay back the stolenrice. Wewill seeif hekeegpshispromise.”

Thenext day Ookafound somework for Gonta. Asthejudge said, each night Gontareturned some
riceto the shop. Whenthe honest thief dipped fearfully into therice shop for thelast time, hewas shocked
to find thefollowing messagefrom Ooka:" you must pay back ten percent moreasinterest. Honesty isthe

best policy.”

**k*

2) Swachh Bharat AbhiyanisaClean Indiadriveand Mission launched asanationa campaign by the
Indian Government in order to covering the 4041 statutory townsaming maintained cleanliness of streets,
roadsand infrastructure of the country. Indian PrimeMinister, NarendraModi hasofficialy launched this
mission on 2nd of October (the birth anniversary of the Mahatma Gandhi) in 2014 at the Rajghat, New
Dehi (cremation of Bapu). Whilelaunching theevent PrimeMinister himself had cleaned theroad. Itisthe
biggest deanlinessdriveever inIndiawhen goproximately 3million government employeesind uding sudents
from schoolsand collegestook part inthe cleanlinessactivities.

Ontheday of launch of theevent PM himself hasnominated the name of nine peopleto participatein
the cleanlinessdriveintheir own areas. Schoolsand collegeshave participated in the event by organizing
many cleanlinessactivitiesaccording to their own themes. Studentsof Indiaparticipatedinthisevent. PM
had al so requested to al those nine nomineesto call another nine people separately to participatein this
cleanlinessdriveaswell ascontinuethechain of calling nine peopleby each and every participated candidate
of themission until the message reach to the every Indianin every corner of the country to makeit a
nationa misson.

Thismissonamedtojoineach and every Indian peoplefromal walksof lifeby making the structure
of branching of atree. Swachh Bharat mission aimed to construct individua sanitary latrinesfor household
purposesfor the peopleliving under poverty line, converting dry latrinesinto low-cost sanitary latrines,
providefacility of hand pumping, safeand secure bathing, set up sanitary marts, construct drains, disposal
of solid and liquid wastes, enhance health and educati on avareness, provide household and environmental
sanitation facilitiesand many more.
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Earlier many awareness programmes (such as Total Sanitation Campaign, Nirmal Bharat Abhiyan,
etc) about the environmental sanitation and persona cleanlinesswerelaunched by the Indian government
however could not be so effective to make Indiaaclean India. The main objectivesof Swachh Bharat
Abhiyan are removing the trend of open defecation, changing insanitary toiletsinto pour flush toilets,
remova of manual scavenging, proper disposal of solid and liquid wastes, bring behaviora changesamong
people, enhanceawarenessabout sanitation, facilitating the parti cipation of private sectorstowardscleanliness
fadlities

First ninenominated peopleby thePM of thisabhiyan are Salman Khan, Anil Ambani, Kama Hassan,
comedian Kapil Sharma, Priyanka Chopra, Baba Ramdev, Sachin Tendulkar, Shashi Tharoor and team of
Taarak MehtaKaOoltah Chashmah (amost famous TV series). Indian filmactor Aamir Khanwasinvited
to come on the date of launching of the mission. There are various brand ambassadors who have been
chosen by the PM to initiate and promote the abhiyan of Swachh Bharat in variousfields. He had also
nominated someother people (Akhilesh Yadav, Svami Rambhadracharya, Mohammad Kaif, Mangj Tiwari,
Deviprasad Dwivedi, Manu Sharma, Kailash Kher, Rgju Srivastava, Suresh Raina) on 8th of November
in 2014 and (Sourav Ganguly, Kiran Bedi, PadmanabhaA charya, Sonal Mansingh, Ramoji Rao, etc) on
25th of December in 2014.

Toensurecleanlinessintheofficia buildingsof UP, chewing paan, gutkaand other tobacco products
has been banned by the chief minister of Uttar Pradesh.

Other programmeslike Swachh Bharat Run, Swachh Bharat apps, Real-time monitoring system,
Swachh Bharat short film, Swachh Bharat Nepal - Swasth Bharat Nepal Abhiyan and so many hasbeen
initiated and implemented to actively support the purpose of the mission. In order to continue and make
thiscampaign successful, Finance Ministry of Indiahas started aprogramme named Swachh Bharat cess.
Accordingtothis, everyone hasto pay .5% more servicetax onall the servicesin India (50 paise per 100
rupees) whichwill goto thiscleanlinesscampaign.

*k*

3) I don't know whereto begin. But first of all, thanksto God for whomweall areequal and thanks
to every person who has prayed for my fast recovery and anew life. | cannot believe how much love
people have shown me. | have received thousands of good wishescardsand giftsfromall over theworld.
Thank youtoall of them. Thank you to the children whoseinnocent words encouraged me. Thank you to
my elderswhose prayers strengthened me.

I would liketo thank my nurses, doctorsand all the staff of the hospitalsthat have helped me gets
better and recover my strength. | fully support Mr. Ban Ki-moon the Secretary-General in his Global
Education First Initiative and thework of the UN Special Envoy Mr. Gordon Brown. And | thank them
both for the leadership they continueto give. They continuetoinspireal of usto action.

Do remember onething. Today isthe day of every woman, every boy and every girl who haveraised
their voicefor their rights. There are hundreds of Human rights activistsand socia workerswho are not
only speaking for human rights, but who are struggling to achievetheir goals of education, peace and
equality. Thousands of people have been killed by theterroristsand millionshave beeninjured. | am just
oneof them. So herel stand.... onegirl among many. | speak - not for myself, but for all girlsand boys.

| riseup my voice- not so that | can shout, but so that those without avoice can be heard........... I
want education for the sonsand the daughtersof al the extremists. Thewisesaying, "Thepenismightier
than sword" wastrue. The extremistsare afraid of books and pens. The power of education frightens
them. They areafraid of women. The power of the voice of women frightensthem. And that iswhy they
killed 14 innocent medica studentsintherecent attack in Quetta. And that iswhy they killed many femae
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teachersand polio workersin Khyber Pukhtoon Khwaand FATA. That iswhy they are blasting schools
every day. Becausethey wereand they areafraid of change, afraid of the equality that wewill bringinto
our society. Peaceisnecessary for education. In many parts of theworld warsand conflictsstop children
to gototheir schools. Wearetired of thesewars. Women and children are suffering in many partsof the
worldin many ways. Many schools have been destroyed in Nigeria. Peoplein Afghanistan have been
affected by the hurdles of extremism for decades. Young girlshaveto do domestic child labor and are
forcedto get married at early age. Poverty, ignorance, injustice, racism and thedeprivation of basicrights
arethemain problemsfaced by both men and women.

Today | anfocusing onwomen'srightsand girls education becausethey are suffering themost. Dear
brothersand sisters, we want schoolsand education for every child'sbright future. Wewill continue our
journey to our destination of peace and education for everyone. No one can stop us. Wewill speak for our
rightsand wewill bring change through our voice. We must believein the power and the strength of our
words. Our words can changetheworld. Becauseweareall together, united for the cause of education.
Andif wewant to achieve our god, then let usempower oursel veswith theweapon of knowledgeand | et
usshield ourselveswith unity and togetherness. We must not forget that millions of peopleare suffering
from poverty, injusticeand ignorance. We must not forget that millions of children are out of schools. We
must not forget that our sistersand brothersarewaiting for abright peaceful future.

Solet uswageaglobal struggleagainst illiteracy, poverty and terrorism and | et us pick up our books
and pens. They are our most powerful weapons. One child, one teacher, one pen and one book can
changetheworld.

Educationistheonly solution. Education First.
Thank you everyone.

**k*

4) Onthisday in 2004, an earthquake under the Indian Ocean caused amassive tsunami to strike

southernAsia, eventually claiming thelivesof over 230,000 people.

The earthquake, measuring at least 9.1 on the Richter scale, occurred at 7.58am local time off the
west coast of Indonesia. Itisnow believed to havelifted the seafloor by asmuch as 10 metres, displacing

hundreds of cubic kilometres of seawater away from itsepicentre.

Theresulting tsunami formed waves as high as 100ft, which travelled at speeds of up to 500mph

before d owing asthey dammed into the surrounding land masses.

Wholetownsand settlementswere washed away by theforce of thewater. It led to the deathsof an
estimated 230,000 peoplein 13 countries- and morethan 128,000 in hardest-hit Indonesia, alone. With
tens of thousands moreinjured, and having caused the displacement of over two million peopleinthe
regionfromther homes, thetsunami iscons dered themost devastating ever recorded - whiletheearthquake

which caused it wasthethird largest since measurements began.

A massiveinternationa campaign for humanitarian aid beganin theimmediate aftermath. Six months
after the disaster about £7 billion had been pledged from around theworld, with UK citizensdonating
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roughly £330 million - amuch larger figure than the British government. Despitethis, the effectsof the
disaster continueto befelt. Whilelocal economies are beginning to win the struggle to recover, the

environmental damage, and nolesstheemotiona impact onthosewho survived, remainsharder to quantify.

*k*

5) A.RJ. Abdul Kalam, in full Avul Pakir Jainulabdeen Abdul Kalam, (born October 15, 1931,
Rameswaram, India-died July 27, 2015, Shillong), Indian scientist and politician who played aleadingrole
inthedevel opment of Indialsmissile and nuclear weaponsprograms. Hewas president of Indiafrom 2002
to 2007.

Kaam earned adegreein aeronautical engineering fromthe Madras|Institute of Technology andin
1958 joined the Defence Research and Devel opment Organisation (DRDO). He soon moved to the
I ndian Space Research Organisation, wherehewasproject director of the SLV-I11, Indiasfirst indigenoudy
designed and produced satellitelaunch vehicle. Rgoining DRDO in 1982, Kaam planned the program
that produced anumber of successful missiles, which hel ped earned him the nickname"MissleMan.”

From 1992 to 1997 Kaam was scientific adviser to the defense minister, and he later served as
principa scientific adviser (1999-2001) to the government with therank of cabinet minister. Hisprominent
roleinthe country's 1998 nuclear weaponstests established Kalam asanational hero, although thetests
caused great concernin theinternational community. In 1998 Kalam put forward acountrywide plan
called Technology Vision 2020, which he described asaroad map for transforming Indiafrom aless-
devel oped to adevel oped society in 20 years. The plan called for, among other measures, increasing
agricultural productivity, emphasizing technology asavehiclefor economic growth, and widening access

to health careand education.

INn2002 India'sruling National DemocraticAlliance (NDA) put forward Ka am to succeed outgoing
President Kocheril Raman Narayanan. Kaam was nominated by the Hindu nationalist (Hindutva) NDA
even though hewasMuslim, and his stature and popul ar appea were such that even themain opposition
party, thendian National Congress, aso proposed hiscandidacy. Kaam easily won the el ection and was
sworninasindias1lith president, alargely ceremonid post, in July 2002. Heremained committed tousing
science and technology to transform Indiainto adevel oped country. In 2007 Kalam | eft officeand was

succeeded by PratibhaPetil, the country'sfirst woman president.

Kaamwrote several books, including an autobiography, Wingsof Fire (1999). Among hisnumerous
awardsweretwo of the country's highest honours, the PadmaVibhushan (1990) and the Bharat Ratna
(1997).
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Day-3: Session-1& 2
USE OF GRAPHIC ORGANISERS

1. Graphic Organiser

OPTIN)STIC : POSTTIVE

LEVEL-H€EADED

SMART
SoCIABLE TRUSTING
GENEROUS VALIANT
B R4V E RELIARLE
NICK VUTICID

Botb CON Fu)(m-r
D ETERMINATION CREATIVE
THEIST COURKNGEDUS
PERSEVARANGCE __ INDEPENDENT
HUMDUR OUS DEPENDENT
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2. Graphic Organiser

Trait1 RRAve
AND  COURAGOYS

Proof, page# X - 3

PLQ’L'U 'ILD'D'dDa.LL, 95[{,

Svimd and 4W£Jdu!”33

Proof, page# K- ¢4

at 18 mentHay. cowrage
t leawn Sw'imming

Proof, page# Xx-4&
beautiful wa [
beouti, b;f' R
Proof, page # ¥-&

a Mmotivet snal

speakey

Character NICK

Trait 3 HUMOuUR

Proof, page # %= 3 Proof, page# *-5

¢l call 1t ckicken | decided to G 360 N
y’ the car seat 1o Freak hen

drumstiok * Joted Nick. the

BOOK OUYR ENGUSH. WoRLD - ENGUSH-X
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3. Graphic Organiser

Haprpy Life

STORY | PEACE AND HpRMoNy

CHARACTERS: ANIMALS & T4e Moo

SETTING ' THE FOREST

FHE MOON [ sAbHu
KILLED THE Jacke

«JAaCkeL EnTERED

* DISTRIZANCE TO
9) H&PPY LIFE

7))
F
o
1
<
0
<
43
()]

CLASS & V1 , ENGLISH

-THE MOON (HME
DOWN
*THALKED TO ALL
3'1’)—}6 ANIMALS
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4. Graphic Organiser

Topic:

What arefour great questionsthat could
show how much weunder stand about this

topic?

Initial Under standing

DevelopingAn I nterpretation

Making Connections

G)
3
o
=
>
Q
QO
-
A
@
-
o

Critical Sance
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Concept 1

5. Graphic Organiser

HOWALIKE?

HOW DIFFERENT?

With Regard To

Concept 2

A
e
=

S
2
D
-
o
O
o
2
i
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6. Graphic Organiser

Feelings

Behavior

Description

N

Char acter

/Dersonality Traits

O
-y
z
Q
@
<

S
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7. Graphic Organiser

Title

Main
Character(s)

Srengths |Weaknesses

Outcome

eziueb |

O
-
z
Q
@
O
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8. Graphic Organiser

Characters (Who)

Setting (Where?)

First

Problem

Solution

Summary:

1Y)
Q
-
3
3
2
<
@)
B
=)
3
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Day-3: Session-3
LEARNING TOREAD

Action Research

Learn toread:

Activity:
Questions :
e What doyou seeinthepicture?
e Whoarethey?
e What arethey doing?
e  Canyouimaginewhat happened there?
A picture isworth a thousand words, isn't it?

Intheprimary classes, theearly reading activitiesaremostly based on picture-interaction, i.e., picture
reading. However, after the primary education we expect learnersto read simpletextsin English. Few
studentsin my school arenot ableto read thetextsin English. | wanted to find out why they arefailing to
read thetext in English. | also wanted to know the different reasonsand factorsthat influencetheir learning.
Duringthisexploration, | havetaken the opinionsof the teachersworking in the same context.

Sudyon:
Why some studentsin our classare not ableto read atext in English?
Further study on :
e  Whatdifferent factorsareaffectingtheir learning?
e  Accordingtothestudents opinions, what arethe reasonsfor their problem?

e Accordingtotheteachers opinions, what arethereasonsfor thelearners problem?
e Why can'tthey read fluently?
A teacher sreflection :

I work ingovernment secondary school run by Telanganastate government. Mediaof ingtruction are
Telugu and English. The students who participated in this action research are from Telugu medium
background. Most of them arelabelled that they can't learn (non-achievers), sothey are neglected. Their
confidenceleve isaso very low and fixed their mindset that they can't learn English. Initidly, | havetaken
two sections, class 8 and class 9 students. Dueto lack of time, | dropped theideaof going with thetwo
classes and worked only with class 9 students. | will work with class 8 studentswhen they cometo me
next academic year. | worked on action research.
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| created an online collaboration wall using Padl et to take the opinion of theteachers.
Hereisalink tomy survey: https.//padlet.com/vinayadharrgju/strugglingreaders

Certain questions to teachers::

What do teachersthink about this problem?
What pressing problemsarethey facing while handling the struggling readers?

Teachers voice: Below are the responses of some teachers:

Studentsdon't have reading materia other than textbook to get proper exposureto thereading
meterids.

They werenot properly motivated.

Forty fiveminutestimeisnot sufficient to addresstheindividua needs.
Studentsdon't know how to pronouncethewords.

Lack of exposureto reading material .

No purposefor reading.

They arenot being engaged meaningfully.

Teacher isbusy incompleting syllabus.

L ack of ample opportunitiesfor reading.

Text hastoo many unknown words.

Topic selected or chosenisunfamiliar tothem.

Sudents opinion :

When do you learn better?

How doyou learn better?

List two reasonsfor not being ableto read thetext.

What might bethe main reason for not being ableto read thetext on your own?
How can we overcomethat problem?

Student’s Voice : Here are their responses :

Our Teachersdidn't encourage usto read.

Didn't study in English medium (most of them arefrom Telugu medium).
Didn't understand English.

| didn't try frommy childhood.

| didn't try at my home.

| didn't read during leisuretimeor periods.

| didn't follow theteacher'sinstructions.

| nter esting observation:

Teachers complained about students behaviour but students never complained about their teachers
teaching or behaviour.

L earn to Read: Thereare many teaching methodsthat can help struggling readers. They are......
Reading strategies....

1

Peer Tutoring:

= Pairwork: | asked the studentsto sit in pairs and read the storiestogether.

= Helpingeach other

= Underlined thewordsand prepared alist of wordsthat they can't read.

»  Readingtogether (collaborativereading)

=  Whenever they couldn't read thewordstogether, | helped them to read thetext.
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2. Integratetechnology

=  Used storieswith subtitles: Storieswith subtitle helpsthemto listen and read the text
together.

= Askedthemlistenandread
= Liglenandwrite
= Readandwrite
=  Comprehengbleinput
=  Meaningmaking
»  Recordedtheir reading using mobile phonesi.e. audiofiles
=  BookBox Storieslink
3. Sory Books
=  Usedlibrary books

» |ndianstories: Indian storiescreated an interest among the students. M ost of theteachers
expressed the opinion that lesson in thetextbook are not interesting.

»  Used gorieswith picturesfor comprehensibleinpuit.

=  Engagethem by assigning taskslike picturing (visual representation through painting,
photography and drawing).

= Creating posters.

4. Visualisngand drawing:

| encouraged the studentsto draw the charactersin the story and created abubbleto writethe

dialogues, thisactivity helpsthem to comprehend the given story without of theteacher’shelp.

5. RunningDictation
Divided the studentsinto two groups
= 1) Reading group 2) Writinggroup
»  Askedthemtostandindifferent corners
=  Reader will read thetext and runsto dictate the text to other group.

=  Thisactivity hel ped the studentsto avoid monotony in the classroom. They enjoyed and
repeatedly asked meto conduct thisactivity.
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Learningistransferable

= Childcantransfer hislearning to new situations. Almost all the children are ableto apply
their knowledgeto read thetext form their textbooks.

=  Usedtheir previousknowledgeand skillsin new situations.

= Audiofiles

= linkl
= Link2
= Link3

=  E-Portfaliolink

Findings and What | learned.....

No shortcut to languagelearning. . . itisacontinuous process

Reading isacomplex process...it involves continuous effortsfrom the teacher and students.
We can't visualizewhen and how child learn to read alanguage

No onewill giveyou asolution to your own classroom problem

Try....try....try... until you get asolution.

Sharing and networking leadsto continuous professiona development.

Createyour own personalized |earning network.

Don't teach about thelanguageteach thelanguage.

Teachingisaprofession not ajob.

Don't provideinformation. Givethem real useof languagei.elearning experience.

Doing mistakesisaso akind of learning. Encourage them to do mistakes so that they canlearn

better..
Engaging them meaningfully will srengthentheir learning.
Every child hastheability tolearn, theteachersroleisto find out how and when do they learn

better.

Refer ences:

E-PortfolioLink https://drive.google.com/drive/folders/1AoMcjl51572-
ZguJ31l 107V cuydar 2hi?usp=sharing

ExploreAction Resear ch Handbook

https://englishagenda.britishcouncil.org/sites/default/files/attachments/

30510 bc explore actions handbook online aw.pdf
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Day-3: Session-4
VOCABULARY & GRAMMAR

I ntroduction:

"Words, oncethey areprinted, havealifeof their own."
- Carol Burnett

Going by thedictionary definition, vocabulary isthe body of wordsused in aparticular language. It's
thefundamental tool to communicatein alanguage. L earning asecond languageinvolvesmany challenges
and acquiring an extensivevocabulary for effective communicationisoneof them. It'svery important to
integrate the classroom transactiona processusing vocabulary building strategies.

Vocabulary Development: Using variousvocabulary development strategies, thefacilitator can
widen thevocabulary of thelearners. But, these strategies shouldn't be used inisolation. Widening one's
vocabulary in meaningful contextsisthe key for vocabulary development. Most of the vocabulary
devel opment takes place during the early phases of learning alanguage.

Can you guesswhat could bethe most effective strategy to develop one' svocabulary? It's
reading books.

Importanceof Vocabulary:

Beingrichinvocabulary of alanguage. ..

e  Givestheability to expresshbetter

e  Hepsthechildto understand what othersare saying

e  Hepsinunderstanding thereading text better

e  Strengthensthechild'sability to graspideasquickly & think logically
e Upliftsthechild'sability to persuade

e Hepsthechildtogain confidence and impressothers

Experiencing wordsprior toreading textswill not permanently addressvocabulary and
grammar difficultiesfor students.

Vocabulary:

Therearedifferent model sof addressing thevocabulary and grammar issuesin the classroom scenario.

Let’s see into some common practices (vocabulary):
1. Givingthemeaningsof new wordsand then taking up the reading process.
2. Reading thetext and explaining the meaning of the new words.
A. Reading
B. Glossay
C. Explaningthemeaning of new words.
D

Makethe children write own sentencesusing the new words.
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6.

Teaching wordsinisolation without acontext followed by dictation.
Using avariety of vocabulary exerciseswithout apre-reading context.

Habit of usingthedictionary to know the meaning of arandom word and trying to memorizethe
gpelling and definition of theword.

Learning anew word by repesting theword again and again.

A new word is acquired after many encounters with the word in several meaningful contexts.

Think About the Below Practices:

7.

Reading processfollowed by strategicinstruction.
A. Suggested Reading Process (DOP)

a Interaction

b. Prereadingprocess

c. Whilereading process

d. Postreading process

B. Readingthetext aloud and then making aconnection with thetentative meaning of the new
word andfinaly arriving at the exact meaning of theword. (To make connection with new
words, conceptual understanding of the reading passageisimportant).

a.  Questioning (asking about the new/target word)

b.  Providingasynonym (provideaknown word)

c. Providing examples(how thetarget word isrelated to other words)

d. UsingPictures(pointing at theillustrations and connecting the target word)

e. Usngfacid expressions, soundsand actions

f.  Building onthestudent’sresponses

g. Dictionary

h.  Repesting thetarget/new word in various other contexts.

i.  Other strategiesof instruction you may have chanced upon or invented/ practiced.
C. Providing supportive-textsfor further clarity onthenew words.
D. Word mapping (new/target word).

Ex: - wrath

wrath = extreme anger

1. Canyoutdl the occasionswhen you would face thewrath of your elders?

< T -~
e Caeso
"R
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Activity 1.
Read the following passage:

When hearrived unexpectedly at hishomein the countrysidein hisoffice car and got down at the
gate, hismother, whowaslying in an armchair on the veranda, made afutile attempt to get up.

‘Kamala, thereissomebody at the gate,” she said,  somebody isinacar.’

Kamala, her eldest daughter, awidow, who wassitting huddled up on the thinnaon the veranda, her
head and ears covered with athin bath towel, got up reluctantly, walked d owly to the gateand screwing up
her eyes peered into the darkness.

The tentative list of the new words & phrases from the above reading passage
IS
unexpectedly, futile, huddled, reluctantly, screwing up, peered

Prepareamodé for the transaction of the above mentioned new words using multiple strategies of
ingtruction (questioning, providing examples, providing synonyms, illustrationsetc.). You may useonly one
or multiplestrategiesof ingtruction.

Components of the Group work:
A. Reading Processassuggested by DOP method

B. Makingaconnectionwiththetentative meaning of aword & arriving a thefinal meaningusing
different srategiesof ingtruction.

C. Providingsupportivetexts
D. Word mapping.

Group Presentationsand followed by Discussion after every presentation.
Sum Up:

Building vocabulary cannot be segregated from the reading process and needsto be taken up during
the reading process. However, theteacher must use various strategies of instruction to make the student
understand the meaning of atarget word so that the student can make use of thetarget word in speech and
writing.

***

Grammar:

I ntroduction:

Grammar isthelogic of speech, even aslogicisthegrammar of reason.
- Richard C. Trench

Grammar isthewholesystem and sructureof alanguagewhichind udessyntax, morphol ogy, phonology
and semantics. Ingenera, wesay itisliketherulebook of alanguage. Inthetraditional contexts, grammar
wastaught first and then vocabulary. Nowadays, wearetaking about intelligible English and communicative
English. Inthisscenario, meaning hasacquired paramount importanceand thus, itisvocabulary & grammar,
now. Nevertheless, one must not ignorethat they areinterconnected.
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Grammar Development:

Therearemany beliefsin existencethat givegrammar priority over other componentsof alanguage.
However, onemust understand that languageisatotaity of al the componentsand accepting the supremacy
of grammar over other componentsof thelanguagewill hinder thelanguagelearning process.

I mportance of Grammar :
Speaking or writing grammatically correct sentenceswill. ..
a.  Hepsinclear communication
b. Devedopsfluency inalanguage
c. Booststhe confidenceof thelearner
d. Helpsthelearner to makeapostiveimpression

e. Makeit easier to understand the purpose of the message communicated
Traditional M ethods of Teaching Grammar:

Though therearemany waysof teaching grammar, thetwo common methodswe've been using since
ageswere...

a.  Deductivemethod (Grammar rule— Examples)
b.  Inductivemethod (Examples—— Grammar Rule)
Questionsto ponder:

1.  Whatisthegood thing about theinductive method?And why isit not one among the suggested
method for teaching grammar?

2. Doyouthink deductive method isabetter option?Why?Arethere any disadvantagesinthis
method?If yes, what arethey?

3. What different gpoproachesof Grammar areweemployinginour classroom transactional process?

4. What wasthe processthat was suggested to rectify grammar issuesin English?
Our Constructivist Approach to Grammar Teaching:

1. After arichreading experience, the learner is asked to go back to the text and read certain
sentences, again. Then, observe certain smilar patternsin those sentences.

2. Thentheteacher appliestheinductive method to arrive at acommon grammar rulethough we
aren't sating itintheform of agrammar rule.

3. Later, when studentscomeup with their writings, teacherstake up the editing processand try to
makethechildrealizeand correct his’her grammatical errors.

4. Teacher’sverson canbeamed at the particular grammar part taken up in that particular unit.
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Activity 2:

Read thefollowing. Thebel ow isthe manuscript of the group work produced by studentsduring the
post reading process (The Tattered Blanket).

e S P TS TR TS T P TE EorS )
‘3)}/ :?,_.; ,J 01X {),,l‘n »t\ii becaus I ;
(,'H.r-_f f.mhi\“\ doint f_a..s,_(.; lsa Yezmy |
habRy  that —waqy T Lk —Joine tarady }
{ﬁ.mi WLC“.-“ Ldﬂ as 1S O ~oioje tHHJ 3

C/JGJYLI ‘(@Wu \.q‘ fl\u:j .w..,'-':‘"'.!I 3|
.J\f-r-._)‘—l_/, ""'II"L)‘\ [ \-th"(ﬁ';'_ .

-(u U.Jod o Al 7 N Ao oo
J?‘fff{' fﬂ“\a\” are. S Mée P‘“’ me bad

=~ 4

|
-\ b n'\\\ _L LONE

T Jdoorx

ja\.‘n’“ j }.'5' 2 \,f-.‘l_:w,_.:,_f Y1l L @ I._
‘rna,ﬁuﬂﬁ as ;é'a?i;! N T fap perls

| Likejoint family becausel Joint family. Joint family isavery happy that way | lik Joint family Joint

family wasamore happeness Joint family that way | like Joint family Joint isavery very nicethat way |
LikeJoint family Joint family are so meny mebar arel Joint family | Loveit. Joint family isavery nice

mather asvery very happens
e |dentifytheerrors.
e What arethedifferent grammatical errorsthat need to be addressed?
e  Writethequestionstheteacher needsto ask and try to rectify the errorsthrough negotiation.
e Writetheteacher’sversion and discusstheimportance of preparing ateacher’sversion.
Editing:
1. DiscourseLeve Editing

»  Thematic Editing: Ask appropriate questionsto make surethat the children understood the
theme.

» Discoursefeatures
2. Syntactic Editing (Sentencelevel editing) —word order, using excesswordsor missing words
= "Excesswords: Theboysareate banana.
Ask the question- What isthe extraword that isto be removed from the sentence?
= "Missngword:
Theboysbanana.

Onewordismissingin sentence, what isit?

What do you do with the banana?
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3. Morphologica Editing Aspects.

= Childrencommit errorsinthreeareas- progressive, perfectiveand passive.
Theboysisplaying. (Isit‘is or ‘are’ ?)
Which sentence makes sense- Theboysare playing? Or the boysisplaying?
The story waswrite by aboy.

= Errorin PNG (Person, Number and Gender)

= Subject and verb agreement in person, number and gender.
I isnot hungry.
Theboysisplayingfootball.
Shesmiled at himsdlf.

Ask themto giveother forms of theword so that they identify their mistakesand correct
them.

= Errorsinaffixey(Prefixesand suffixes)
Ex: unproper for improper - for thisask them to check with dictionary.
4. Editing related to Conventions’ Punctuations Spelling
Sum up:

Experiencing words prior to reading textswill not permanently address vocabulary and grammar
difficultiesfor students. Teaching vocabulary and grammar along withrich reading input isbelieved to be
thekey.
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Day-4: Session-1
READING-LITERARY SKILLS

I ntroduction: After compl eting the secondary schooling, many of thelearnersare entering colleges
with few comprehension skills. Hence, it isnecessary for thelearnersto acquire concretereading skills
intheir secondary school dayssothat it would helpinthetransitional phase from school to college.
Developing literary reading skillsin the secondary classesishighly recommended to addressthisissue.

Why isitimportant toread literary textsin the English language classesand devel op literary reading
ills?

e Literary textsareauthentic and culturaly valued material

e  They expand learners awarenessof thelanguage both at usagelevel (knowledge of linguistic
rules) and useleve (userulesto communicate effectively).

e  They expandlearners vocabulary

e  They giveopportunity for thelearner to becomereceptiveto different cultures.
e  Theydeveloplearners interpretative skills.

e  They motivatethelearnersto expressthemselvescreetively.

e Leanerswhoarereadingliterary textshaveaccesstovast and diverserange of human experience,
understand human rel ationshi psand understand themsel ves better.

e Literary textsmotivatethemto becomeenthusiasticlearners.

Literary Texts- 1

Instruction: Read thetextsgiven below and jot down your thoughts& questions,
anything interesting or striking (a phrase, a rhetoric etc.).

Task: Comment on thetwotextsthat havethe samethemebut belongto different
genres.

Text-1.1:

You ask, what isour policy?1 will say: Itistowagewar, by sea, land and air, with al our might and
with all the strength that God can give us; to wage war against amonstroustyranny, never surpassedin
thedark and lamentabl e catal ogue of human crime. That isour policy. You ask, what isour am?1 can
answer inoneword: victory; victory at all costs, victory in spiteof dl terror, victory, however long and
hard theroad may be; for without victory, thereisno survival. Let that berealized; no survival for the
British Empire, no survival for al that the British Empire has stood for, no survival for the urge and
impulse of the ages, that mankind will move forward towardsitsgoal. But | take up my task with
buoyancy and hope. | fedl surethat our causewill not be suffered tofail among men. At thistimel feel
entittedtoclamtheaid of dl, and | say, “ Comethen, let usgo forward together with our united strength.”

Winston Churchill - May 13, 1940
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Text -1.2

What makesanation'spillarshigh Andisit pride?Ah, that bright crown
Anditsfoundationsstrong? Has seemed to nations swest;
What makesit mighty to defy But God has struck itsluster down
Thefoesthat round it throng? Inashesat hisfeet.
Itisnot gold. Itskingdomsgrand Not gold but only men can make
Go down in battle shock; A peoplegreat and strong;
Itsshaftsarelaid on sinking sand, Menwho for truth and honor’ssake
Not on abiding rock. Stand fast and suffer long.
Isit thesword?Ask thered dust Bravemenwhowork while othersdeep,
Of empirespassed away; Who darewhileothersfly...
Theblood hasturned their stonesto rust, They build anation’spillarsdeep
Their glory to decay. Andliftthemtothesky.

-RW. Emerson

Now comment on thetwo texts. Whilereading them, what strategies do we adopt? What

literary elementsdowefind in them?

You haveread two different texts.

a

Discussthethematic smilarity
Despitethethematic similarity, the execution of thethemewasdifferent?How?

What ideas or questions cometo your mind after reading thetwo texts?
Do you agree or disagree with the opinions expressed in the above texts?
What do you think isthe theme common to both the texts?

Wasthere anything about the style, organization or wording/phrasing of theliterary textsthat

madean impressiononyou?
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Literary Texts-2

Thereisacommon belief that literatureisawaysconfined withinarigid framework. Onthe contrary,
literatureisquitefreefrom syntax, freefrom conventional language expressionsand not bound by language
rules.

Sudy thepoem. List thewords/phrasesthat sound odd toyou.
Observe:
e Syntax - Isthetext freefrom the conventional syntax?
e  Non-English Expressons
e Isitbound by conventional language expressions?
'GoodbyeParty for Miss. PushpaT.S!'

Friends, Surat?Ah, yes,

our dear sister onceonly | stayedin Surat

isdeparting for foreign withfamily members o

intwothreedays, of. my uncl e’S\./ery c?ld friendhis
wifewascooking nicdly...

and that waslong timeago.

wearemeetingtoday Coming back to Miss Pushpa

towish her bonvoyage. sheismost popular lady

withmen also and ladiesa so.
Whenever | asked her to do anything,
shewassaying, ‘ Just now only

I will doit.” That isshowing

Youareall knowing, friends,
What sweetnessisin MissPushpa.

| don’t mean only external sweetness

butinternal sweetness. good spirit. | anaways

MissPushpaissmilingand smiling appreciating thegood spirit.

even for no reason but simply because PushpaMissisnever saying no.

sheisfeding. Whatever | or anybody isasking
sheisawayssayingyes,

MissPushpaiscoming and today sheisgoing

fromvery highfamily. toimprove her prospect

Her father wasrenowned advocate and wearewishing her bon voyage.

inBulsar or Surat, Now | ask other speakersto speak

| am not remembering now which place. and aiterwardsMiss Pushpa

will do summing up.

1. Goodbyeparty ——— farewell party
2. MissPushpaT.S—— M issPushpa/ Ms. Pushpa........

English Secondary M odul ¢ ———— 2 p———HH——————




Literary Texts-3

English languageliteratureisrepletewith poetic wor ksof acclaimed writersfrom Old English

Literatureperiod to21st century literature.

Theliterary skillshel p in understanding theliterary devicesemployed by the poet in his’her poemandin

analyzing apoem for conscious understanding of theinner meaning and appreciation of the poetic work.

How toanalyzea poem:

Read the poem

Understand thelitera meaning and theme of the poem
Understanding thetitle of the poem

Tone of thepoem

Structure

Sound and rhythm

Languageandimagery

Thevariousliterary elementslikeimagery, symbols, structure, sound and rhythm, variousfiguresof
speech, toneand mood of the poem etc combineto create that magical & musical impact on thereader.

Task: Read thepoem and analyzeit.

The School Boy

| lovetoriseinasummer morn,
Whenthebirdssing onevery tree;
Thedistant huntsmanwindshishorn,
Andtheskylark singswithme:
Owhat sweet company!

But to go to school inasummer morn,
Oitdrivesal joy awvay!

Under acruel eyeoutworn,
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Thelittle ones spend the day
Insghing and dismay.

Ahthen at times| drooping Sit,

And spend many an anxious hour;
Nor inmy book can | take delight,
Nor stinlearning’sbower,

Worn through with thedreary shower.
How canthebirdthat isbornfor joy
Sitinacageandsing?

How can achild, when fearsannoy,
But droop histender wing,

Andforget hisyouthful spring!

O father and mother if budsare nipped,
And blossomsblown away;

Andif thetender plantsare stripped
Of their joy inthe springing day,

By sorrow and care' sdismay,

How shdll thesummer ariseinjoy,

Or the summer fruits appear?

Or how shall we gather what griefsdestroy,
Or blessthemellowing year,

When the blasts of winter appear?

-William Blake
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Day-4: Sesson-2& 3
FORMATIVEASSESSMENT -TOOLS

Guidelinesfor For mativeAssessment

Formative A ssessment Tools

1
2)
3
4)

Reflections (Read & Reflect)
Written Works

Project Works

SipTest

1. Reflections (Read & Reflect)

Reading isone of the major inputsfor language development. If we do not go for some kind of
focusedinterventionsto facilitatereading skills, studentswill bereading their textbooksonly. (Earlier, it so
happened that students did not read even the text books, but depended upon question banks).There
should be amechanismto ensurethat students are reading material s other than textbook, develop their

own perceptionson such material sand come out with their own reflections on the reading experience both

orally andinwriting. Sincethereisalso aquestion of socia auditing, we need to have evidencesfor the

performance of the studentsin thisregard. For the oral performance, what the teacher recordsin her

reflectionsaonewill providethe evidence. Inthe case of written work the evidencewill beavailableinthe
notebooks of the students.

How tofacilitatereading:

Theteacher issuggested to providereading materia ssuch aslibrary books, magazines, articles,
newspapersetc. to thelearnerstwice during each formative period (therearefour formativesin
an academicyear). Thereisno limitation for the number of pagesfor each reading, but it should
depend on student ability and interest. Marks may be awarded as per the student performance.
The students should read any reading materia of their choice and writetheir reflectionsin their
notebook. (Student should maintain aseparate notebook for writing reflections, project work
anddiptest)

They will dsobeasked to present their reading experienceoraly (without looking at the notethook)
beforetheclass.

Oral indicators:

Teacher may useindicatorssuch as, Sating the context, sequencing of ideas, well-formed sentences,

and proper articulation for assessing the oral performance.

Theteacher should check the written notes of the children and award marksfor individual
writing based on theindicatorsincluded the academic standards.
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o\Written indicators:

We can go for afew manageableindicators such as: statesthe context, sequencing of ideas, well-
formed sentences, personal opinions, punctuationsand spelling. Thelength of write up may beat least
100-120 words or 10-12 sentences.

e  Bothord andwritten performancecarry 5 markseach. Theteacher should maintainacumuletive
record for recording theindividual performance. All theoral targeted discourses can also be
considered whileawarding 5 marksunder oral responses.

e Theaverage marksof al performances should be consolidated to 5 marksunder read and
Reflections.

e Don'tdiscouragethe studentsif they commit someerrorsintheir writing. However, positive
feedback may begiven. All thewritten major targeted di scourses can be confined asamaterial
for read and reflections. The student hasto read the different discoursesfor every Formative
Assessment. Theteacher can provide such material for reading or encouragethe childrento
search the material on their own. Thefollowing discourses may be considered for read and
reflections,

1. Narratived/ stories 2. Letters 3. Essays 4. Speeches 5. Biographies
6. Descriptions 7. Skits/dramas
Genera guiddinesfor Reflections. A story
e  Expectationfromchild
e  Checklist for teacher in awarding marks/ grade——Example/ modd for aStory:

1. What isthe story about? 2. How many charactersarethereinthetext?3. Makealist of events4.
Makealist of placesthat appear inthetext. 5. Source? 6. What do you likethe most and why?7. What
you don’t like and why?8. How would you end the storiesif you werethewriter?9. How would you
comparethesituationinthetext with your redl life experience?

Checklist for teacher swhile assessing the children performance both in oral and written
aspects of the text.

e  Whether the student understood thetext (with detailsgiven).

e  Whether the student highlighted thefeaturesin his/ her presentations (oral/ written).

e  How far the student meet theindicatorswith regard to oral and written aspects.

e Natureof sentenceformation (correctness of the sentences) vocabulary, coherenceetc.

e  Whether thestudent hasgiven his’ her opinion onthetext they read (positivel negetivel suggestive).

e  Whether the students mention thedetail sabout thetext they haveread such astitle/ name/ nature
of text (discourse) etc.
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e They also haveto say or write some of theitemsrelated to features of the text (discourse
features). Ex: If itisthe story-theme, character, eventsetc. If it isbiography, about the person,
achievements, contribution to society and message etc.

e Follow theindicatorsrelated to oral and writteningeneral and other featuresin specific.

e Appropriatenessof thelanguage- meaningful sentences, vocabulary, maintenance of coherence
etc.

Hereisan exampleof how we could extract thereadingreflection from the given news
Paper clipping.
News Report

By PressTrust of India; Dehradun; Updated: June4, 2015 12:02 pm.

Uttarakhand hasjoined thelist of statesto ban the sale of Maggi with samples of the popular food
product failing laboratory tests.

“A decisonto banthe sale of Maggi wastaken latelast night in publicinterest by the Food Security
Department as 2 of a300 odd samplesof thefood product failed |aboratory tests,” Principal Secretary
Health Om Prakash said.

The decision was prompted by the presence of monosodium glutamate (M SG) in the samples sent
for laboratory teststo Rudrapur in Udhamsingh Nagar district, hesaid. “ Asthe matter concernspublic
hedlthwelost notimeinimposing aban onthe popular food product in Uttarakhand. An order pronouncing
the ban and seeking immediate withdrawal of the product from market placesisbeing formally issued
today,” hesaid. However, nolead content wasfound in the samplestested, the officia said, adding that out
of the 300 samples sent to Rudrapur laboratory, test results of amajority of them are till awaited. After
test results of all the samples collected from different places acrossthe state arrive they will be sent to
Kolkatafor thefinal laboratory tests, the Principa Secretary Hedlth said. Bigretailerslike Big Bazar have
already withdrawn Maggi packetsfromtheir outletsinthecity, he said, adding small retailers may take
some moretimeto do so.

Reflection 1

Thisnewsisabout government decision to ban the Maggie product in Uttarak hand, thedecisonwas
taken by food security department with publicinterest. A samplewastaken and tested in the Kolkata
laboratory and found the presence of monosodium glutamatein 2 out 300 samplesand no lead wasfound,
even though the ban wasimposed on Maggie product from the Uttarakhand. This may be dueto BJP
government policy to minimizetheforeign productsfrom Indian market. Persondly | support thegovernment
action. Thenewsreport dso creste an awarenessamong the peopleabout how theMulti Nationad Companies
marketing their productsin poor countries
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Reflection 2

Thenews| read was about the ban of Maggie product. | was so sad when | read thisbecausethisis
my favourite breakfast. But | also felt happy because the government istaking care about our health
persondly. | dsofelt that the government hastaken ahasty decision by banning the product, when only 2
out of 3 samples are found to be positive. Not only that many other test samples send to Rudrapur
laboratory aretill awaited. The government should havewaited till al the samplesshow theresult and then
takeadecison if morethan 50% show positive result of monosodium glutamate presence. Thismight also
be afd se propagandabecause of the good market reputation that Maggi had. Thisalso may causeagreat
lossfor thebigand smal retail ers. Thisa so effectsthe housewiveswho havelesstimeto prepare breskfast.

Reflection 3

Today, when | read the news on the ban of Maggie product, | was astonished to know that weare
taking monosodium glutamate without knowing. Itisso good that government hastaken immediate action
against the product without waiting for the resultsto come. But now that we haveto think of the people
who are addicted toitstaste and flavour whichisliked by almost all the peopleof India The government
should a so take stepsto promote agood product before launching it in the market. Though, most of the
packetsfrom Big Bazar and other market placesarewithdrawn. Thisproduct wasin such ausethat the
drug entered thebodies.

Now the government al so should take steps to see that it would be harmless by giving medical
support.

Sory:
The Tenali Rama and the three dolls

Therewasagreat king called Krishna Deva Raya. One of hisgreat ministerswas Tenali Rama.
Though extremely wise, he believed inteaching everything through fun. So hewascalled Vikatakavi-
humorous poet.

One day awealth merchant cameto the court of Krishna Deva Raya. He was from some other
country. After saluting theking, hetold, “ Great king, Peopletell methat you havelot of wiseministers. If
you permit me, | want to test them. “ Theking became curiousand agreed.

Themerchant then gavetheking threeexactly smilar looking dollsand told him, “ Sir, thesedollslook
samebut aredifferent. Please ask your wise ministersto find out the difference. | would come back after
30days. If noneof you canfindit, | will assumethat you do not haveany wiseminister.” Theking agreed
and merchant went back.
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Thentheking called al hisministersexcept Tendi Ramaand gave them each threedaystimetofind
out thedifference between thedolls. Noneof them wereableto find out. Theking started getting worried.
Thenhecdled Tendi Rama. When Tenali Ramacame, hegavethedollstold him, “ Rama, | did not trouble
earlier because| thought it must be very simple. But so far none of them have been ableto find out the
difference. | alsotried and | wasalso not ableto find out the difference. The pride of our country now
dependsonyou.” Tenai Ramaaccepted the dollsand spent three dayswith thedolls. Hewasa sofinding
it very difficult. But at last hefound out.

Next day, hewent to the court. The merchant also camethat day. Then Tenali Ramatold him, “ These
dollsaredifferent. Oneisvery good, another medium and another bad.” The merchant, thekingand all
other ministersasked,” could you explainindetail”. Then Tenali Ramashowed them atiny holeintheears
of thedolls. Hetook thefirst doll and put avery thinwirethroughthishole. Thewire cameout of thedoll’s
mouth. For the next doll, thewire cameout of itsother ear. For thethird doll, thewirewent to hisheart and
never cameout. Tenali Ramatold, “ Thefirst doll, wherethewire cameout of itsmouthisbad. It represents
people, towhom, if wetell asecret, they will tell it to others. The second doll, wherethe wire came out of
theother ear, represents peoplewho do not understand what you say. They are harmlessand are medium.
Tin caseof thethird, the secret goesto the heart and ispreserved there.” The merchant and the king were
pleased by Tenali Raman’sfinding and gave him|ot of presents.

Then Tenali Ramatold them that his explanation was wrong .He told them, “ There is another
explanation. Thefist doll represents peoplewho hear and teach it to others. So they aregood. The second
doll represents peoplewho hear and do not understand. So they are medium. Thethird type of peopleare
thosewho learn thingsand do not teach it to any body and keep everything secret. They arebad people.”
Thentheking asked, “Isthereany other explanation?’ Canyou reply him?

Reflection 1:

Thestory isabout Tenai Ramaand Threedalls. Therearethreemain charactersinthestory. They are
Tenali Rama, King KrishnaDevarayaand ministers. Inthe story | likethe character of Tenali Rama,
because, of hishumorousnatureand witty answers. | amasoimpressed with theintelligence of themerchant.
Hewanted to test theintel ligence of the ministersinthe court of KrishnaDevaraya. Theministersfailedin
thetest, but Tenai Ramaintelligently explained with hiswitty nature, how three dollsaredifferent from
each other. Themerchant and the king a so pleased about the explanations given by Tenali Rama. Inmy
opinion Tenali Ramaisthe best poet and humorous person in the court of KrishnaDevaraya.

Reflections 2:

Thestory isabout Tendi Ramaand ThreeDalls, it reved sthe Tena i Rama swittiness. Themerchant
asked theKing and Tendi Ramatoidentify thedifferencesamong thethreedolls, he explained the questions
smartly, and hereismy perception:
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In my opinion first doll isbad becauseit never keepsthe secretswithit. It isgo onrevealing the
secretsto otherswithout any purpose, where asthe second doll isnot showing any interest on others
worksthat’swhy it doesn’t want to listen, soit isneither good nor bad. The 3 doll isvery good because
itlistensand keepsthe secretswithiti.e. never revealsit to anybody, soitisvery good.

2. Written Works

Thewrittenworksinclude:
e  Thediscourseswrittenindividualy as part of classroom process.
e  Theanswerstotheanaytical questionsassigned to the studentsashome task;

e  Thetextud exercisessuch asvocabulary, grammar, study skillsand aso consider self assessment
check list from thetextbook.

e  Teachershaveto ensurethat studentsarewriting individually and not by copying from others.

Teachers cangofor thediscourseindicatorsprioritizing afew digtinctiveindicators. Thereareafew
indicatorsthat are common for all written discourses. Theseare: coherence (link between sentencesand
paragraphs), sequencing of ideas, well-formed sentencesand writing conventions.

Thereisnolimitation for written works, whatever happensin everyday classroom processthe same
can be considered for awarding marks.

3. Project Work:
Transaction of classroom projects
Why projectin English?

You have noticed that every unit containsaproject work to be carried out by the students; theseare
asothematically related. Projectshelp the studentsto evolvethemsel ves asindependent usersof language.
Project work providesaplatform for integrating language skillsand various study skills; it soinvolves
higher order thinking skills.

Natureof projectsin English: Projectsincluded in class X cover awiderange of themesthat are
socidly relevant. Thelearnershaveto explorethethemeby collecting data, consolidating it using different
formats, write reports on them and make presentationsin thewholeclass. Thereisspacefor individual
work, pair work and al so group work. In addition to the projects suggested in the textbook teachers can
go for some more projectsrelated to the theme and sub- theme of the unit.

Project work may beindividual or group. Whileassigning the projectsdifferent studentsand different
groups should beassgned with different projects. Students abilitiesmay be considered whilealocation of
projects.
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Process

Projectstakeplacein various stagessuch as:

Brainstorming on the nature of the project
Designing toolsfor thecollection of data
Collectingthedata

Consolidating the datausing different formats
Analysisand Interpretation of the data
Reportwriting

Presentation

P ease remember that sufficient brain storming isextremely important for doing the project asthe

students haveto understand the purpose of the project, its scope and significance without which they will

not be psychologically ready to carry it out. At various stagestheteacher hasto monitor the progressof the

work, theinvolvement of thelearners, and should take care of guiding them whenever necessary. Teacher

ISnot supposed to prescribe any toolsor formats but should interact with thelearnersin such away that

thesewill beevolved inademocratic manner. Theinteraction will also lead thelearnersto decidewhich

stage of the project needsto bedoneindividualy, inpairsor in groups. We haveto be clear about thetime
that each project work might take. Make surethat thework is manageablewithin astipulated time.

Pleasedo not leave out these crucia questionswhilebrainstorming:

1.

How will you pool information (Toolssuch asquestionnaire, checklist, observation schedule,
interview, referencing etc.)

Wherewill you get theinformation from? (Resourcessuch aspeople, books, journas, magazines,
newspapers, inditutions, internet etc.)

Whowill collect theinformation? (Individual§/ pairs/ groups)

How will you consolidate theinformation? (Sharing in groupsand recording using appropriate
formats)

What analysis can be made based on the data?

How to writethereport (the structure of the report: name of the project, purpose, scope and
relevance of the project, toolsdevel oped, mode of collection of data, consolidation and analysis,
findingswith supportive evidences such asphotographsetc.)

How will you present the findings before others? (Presenting the report- each member hasto
present one part of thereport)
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Classroom Process

We haveto brainstorm on the nature of the project and evolvethetool srequired for carrying out the

work. Thefollowing processissuggested.
Sagel: Brainstorming (Oneperiod)
I nteraction onthetask suggested,;

Brainstorming on theinformation to be collected, tool srequired, sources, type of work to bedone,
formatsfor consolidation, analysisand report writing.

e Letchildrendecidethetoolsindividualy
e  Sharingingroupsand reaching at consensuson thetools
e  Building up consensusinthewholeclass

Attheend of thisweexpect that all children will haveafairly good ideaabout the nature of the project
work and how it isto be carried out.

Stagell: Data Collection (3to 4 days/aweek time— asahomework)
e  Coallecting data (Home task which may take one week )

Oncethedataiscollected weneed to go for aclassroom processfor consolidating thedata. Thisis
to befollowed by brainstorming on the structure of thereport.

Sagelll: Consolidating thedataand deciding thestructureof the Report (oneperiod)
e Letchildrenstingroupsand sharewhat they have collected;

e  They havetorecord the datausing acertain format;

e  Brainstorming onthestructure of thereport. Questionsmay be asked to icit thefollowing:
Sepsin Report Writing

1. Nameof theproject:

2. Toolsfor datacollection:

3. Consolidated data (using variousgraphic organizerssuch astable, piediagrams, bar diagrams,
fishbonediagramsetc.)

4. Analysis—interpreting dataand capturing the datain descriptive statements, incorporating
supportive evidenceslike photographsand pictures.

5. Fndings
6. Reflections, suggestionsontheproject.

e \Writethe structure on the chart/ BB
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SagelV: Writingthereport (2 days—asahomework)
SageV: Refining and Presenting the Report (2 periods)
e Letoneortwo studentspresent what they havewritten
e Letthemstingroupsand refinethereport

e  Monitoring thegroup work by theteacher

e  Presentation by thegroups

(The report will have various partsin it. Groups can divide these among the members so that
each member can present one part of it.)

Total four (4) periodsare needed for processing the project in addition to homework.
Evaluation of projectsand awar ding mar ks/grades

Any project involvesbothindividual and group work; therefore, assessment hasto take care of both.
L et ussee, the nature of work done by theindividual sat various stages.

Individual Writing

1. Thetoolsdeveloped by theindividua after the brain storming session.
2. Thedatacollected and how it isentered in the notebook.

3. Individud report.

Individual oral performance

e  Duringthebrainstorming stages,

e  Sharinginthegroup;

e Presentation of onepart of thereport;

Wecan usethefollowingindicator sfor thewritten work:

1. Tools relevance, well-formed structures

2. Datacollected: relevanceof thedata, comprehens veness, well-formed structures

3. Report: Thesameindicatorsmentioned inthe academic standards (appropriatetitle, objective,
scope, relevance- organization-analysis- using well-formed structures- using cohesive devices—
coherence—reflectionsor point of view)

Wecan usethefollowingindicator soral presentation:
e ideasareconveyed
e properly articulated

e contextudly relevant languageused

65 glish Seconda od




Criteria for awarding marks

Out of the 10 marks, 6 marksfor the written work (preparation of tools 2; collection of dataand
analysis-2, report writing-2), and 4 marksfor oral responses during the process and presentation of the
report. Consider theindicators (written and oral) holistically and award marksaccordingly.

Sampleproject

Topic: Festivalscelebrated in one' s neighbourhood (Refer Pg.No: 220in class 10 text book for the
informationtable)

Tool for the Project work: Questionnaire
1. Headof thefamily:
2. Whatisyourreligion?

Wheat arethedifferent festivalsdo you celebratein your locality?

> W

How doyoucelebrate.............. ?(Ex: Diwali etc)

5. Why doyou celebrate?

6. What arethe special foodsdo you prepareontheoccasionof............. ?

7.  What arethe special clothesdo youwear ontheoccasionof........ ?

8. What do you do onthisspecial occasion?61

Sep-|

Brainstor ming of thepr oject

Braingtorming Questions.

e  Why doyouwant to do the project?

e  What materialsor resourceswill you need?(e.g., card, pencils, theinternet)
e  How will you divideuptowork ontheproject?(e.g. individua, pairs, groups)
e  Howlongwill you needto completeit?

e  What doyouwant to produce at the end of the project?(e.g. aposter, apresentation for therest
of theclass, avideo)

=  Desgningthetools( Forma Questionnaire, Tabular form, informal questionnaire)

=  Collection of data: Data can be collected from different resources like News papers,
Magazines, Articles, Meeting with the people, Biographies, Internet, Homevists.
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Sep-li

Consolidatingthedata

Let thechildren sitin groupsand sharetheir ideaswhat they have collected.

Thechildren haveto record the datein different formatslike Bar graphs, piecharts, Linegraphs
and tabular form.

Analysisandinterpretation of data: Children anayzethe dataand preparearough draft withthe
hel p of consolidated data, there after he removesand unnecessary information and gofor final
draft for report writing.

Sep-111

Report-writing: Children writethe report based on the data prepared during interpretati on of
final draft in the previous step with the help of proper discourse markersto construct well
formed sentences.

Self-Assessment/ Peer Assessment

For my next project | will try to... (say what you are going to do)
I will dothisby ... (say how youwill doit)

I will beableto decideif the project was successful because... (say what evidencewill show if
it worked)

Presentation: Students presentsthe prepared project report in group or individually based on
their availability of time.

Assessment Indicators:

Preparation of tools- 2 Marks (For well-formed structures and relevance)

Collection of dataand analysis- 2 Marks (For Relevance of data, comprehensiveness, well-
formed structure)

Report writing- 2 Marks (For appropriatetitle, scope, relevance, organizations, anaysis, well-
formed structures, using cohesive devices, coherence, reflectionsor point of view)

Presentation- 4 Marks (For |deas are properly conveyed, properly articulated, contextually
relevant languageis used) Project Report

Sample Report

Nameof the Project: Unity in Diversity inindia

Purpose of the project: To Understand the concept of “Unity in Diversity in Indian

Context”

Scope of the project: Aroundtheareaof ...........ccccceeeenee
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Data collection: Group activity
Sample: Datacollected from 20 familiesof different religions
Report:

The survey was conducted by meansof aquestionnaire prepared by the students. Thefirst part of the
questionnaire dedlt with thetype of festivalsthey celebrate and traditional food items, clothesthey wear
during theoccasion.

From thetable of data, themost significant itemsare asfollows. The survey datadepictsthat 81% of
theIndian familiesrespect thetradition of other rdigion and participatein thereligion process onsirrespective
of their religion customs. While 19% remain neutral intheir behaviour. Thefollowing commentscan be
made about 75% of familiescelebrate Diwali and a so children of Mudim familiesbuy and burn crackers
ontheoccasion, 25% familiesremain neutra . 75% Hindu familiesrespect cusomsof Mudim festivalsand
liketo the dished prepared on the occasion. 76% of Christian and 70% Muslim families respect and
participatein Holi festival celebrations. Onthe other hand, 24% of Chrigtiansand 30% Mudlimsremain
neutrd.

Not surprisingly, 90% Hindu families cel ebrate M oharam without hesitation.

If any conclusions may be drawn from the data, they are, perhaps, asfollows. The data clearly
depictsthat most of Indian familiesrespect and honour the customsand traditionsof other religionsi.e. the
evidenceof Unity indiversity.

4. Slip Tests

Siptestismoreor lesssmilar to summeative assessment but itisstill different fromtheformer interms
of thefollowing:

e Thereisnoprior noticefor conductingthediptest.

e [tisdoneinalimitedtime(say, inaregular period of about 40 minutes).

e  Thereareonly limited numbersof tasks.

e Thediscoursesthat have been doneintheformative period are considered for dip test.

e  Thereisno printed question paper. Theteacher can writethetasksonachart and display it or
writethe questionsonthe BB.

e  Thereshould be onediscourse, one passage for reading comprehension and oneitem from
Vocabulary & Grammar.

e Thediptestsshould cover thediscoursesto preparethe studentsfor summativetests.

e  Theteacher should record the dlip test marksin aregister and should consolidate the marks
during every formative period.
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Ensurethat children dothetasksindividually.
Assessthewritten performance and providefeedback to thelearners.

Award marks based onindicatorsthat areincluded in the academic standardsrel evant to written

discourses.

Record marksin the cumulativerecord.

Thetable given bel ow show the marks awarded to astudent for each areacovered under formative

assessment.

Test itemsfor dip test:

Passagefor reading Comprehension - 5 marks
Vocabulary and Grammar- 5 marks

Discourse- 10 marks (onefrom Mg or discourses)

Passagefor Reading Comprehension - 5 marks
Grammar- 5marks
Vocabulary- 5marks

Discourse- 5 marks (onefrom Minor discourses)

Note: 1. Maor discoursesFA 1 and FA3; Minor discoursesFA2 and FA4. Thisistheonly suggestive

model and the teacher may follow their own test itemsfor FA's. Care must be taken children should

exposeto written discoursesduring theformative period so that they will attempt thewritten discoursesin

thesummative paper.

2. Sliptest 20 marks should bereduced to 5 marksfor consolidation of formative marks.

Suggestions for identifying Project works

1.

Brochures: Students can create brochures on anumber of interesting topics. Onevery popular
topicisthetourist brochure. Studentschooseacity intheir country and create abrochurefor
visitors. They havetoinclude pictures, top touristic spots, climateinformation, etc. They can

create them by hand with paper and glue or design one on the computer.

Recipe demonstration: Studentswritearecipein English and then demonstrate how to prepare

it. (After thewhole class presentations, these recipes coul d be put together acookbook.)
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3. Surveys Studentswriteasurvey onatopic of their choice, collect answersand prepareaposter
or presentation of their findings. Thisisaparticularly good project when studying question

formationin English. Surveyscan bedoneinclassor out of class.

4. Maps Studentscresteamap of their town/city andlabd dl thepartsin English. Thisisredly fun

withyounger and beginning learners.

5. Group presentations: Studentswork together to create apresentation on agiven topic. Two of
my favouritetopicsare: new invention, atrip to an exotic place, thejataralfestival they have
attended etc.

6. Grammar/Vocabulary project: Sudentschoose something in English that they find intriguing, do

someresearch and giveapresentation.

7. School redesign: Studentsre-design some element of the school - the courtyard, playground,
lab, classroom, etc. They haveto makeavisua aid to show what it would look like and discuss

why they choseto make those changes and how they would makethe school better.

8. Studentscreate anew business (start-up) along with abusiness plan and advertising (print,
radio, TV, online).

9. Studentscreatejob announcements, prepare CV sand do interviewsto seewho getsthejob.
10. Studentsplan aone-week tour for tourists, including sitesvisited, hotels, restaurants, etc.

11. Studentsdesignan advertising campaignto attract touriststo their country.

12. Studentsrewritetheendingto astory or movieand performit asarole-play.

13. News paper based: Students may collect different items from news papers and present in
classroomi.g, idiomatic expressions, phrasal verbs, newsheadings, point of view of theletter to

theeditor, pictureinterpretations, types of thediscoursesand their features etc.
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Day-5: Session-1
CONTINUING PROFESSIONAL DEVELOPMENT

CPD standsfor Continuing Professional Development. It isoperationalized through asystem that

recognizesand accord professiona statusfor al professiond learning acquired formaly, non-formally and

informally by anindividual teacher. Usudly, attendanceto workshops, seminars, colloquiaearnsone CPD

pointswhichwhen accumul ated, placeoneat acertainlevel. Thesystemaso dlowsfor informal learning

from colleagues and independent studying of books, aslong asthere are pieces of evidence of such

learning. In some cases, portfolios of evidence are used to document one's professional devel opment

trgjectory after which oneisableto apply to aprofessional body or council. Theportfolioisthen assessed

against the professional standardsand criteriaof that body and council for professional recognitionand

placement at aparticular level of the CPD framework.

What is CPD?

CPD referstoany activity, formal or informal, that hel psyou devel op your skillsand knowledge, and

enhancesyour professiond practice. Therearemany ways, CPD can be accessed and ddlivered, including:

through training courses and workshops

studying for aqudification or accreditation

online courses/webinars/podcasts

observation (aseither observer or person being observed)
shadowing acolleague

mentoring

peer group exchange, eg viaTeachM eets/ Twitter groups/Google groups/professiond exchange
vigting other schools

attending exhibitionsand conferences

international vistsand exchanges

self-reflection, personal reading or classroom based Action research.

Networking through Social mediaand technology.

Features of effective CPD

Personalised - built on your identified needs and requirementsrather than a'one sizefitsall'
approach.

Relevant - relatesto your teaching theory and/ or subject specialism and the needs of your
learners.
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e  Sustained - New skillsand ideas need timeto take hold; experimentation and refinement isthe
best way to embed new ideasinto your classroom practice.

e  Supported - by coaching or mentoring from experienced colleagues, either fromwithin or from
outsideyour school.

e  Collaborative- whileteaching could be seen asasolitary profession, collaboration with your
fellow teachersand colleagues has been identified asone of the most relevant festuresrequired
for teacher learning.

e  Personnd learning networks.
e  Peertutoring.
Why is CPD important?

WEell-crafted and well-delivered CPD isimportant because it delivers successive benefitsat every
level within the education system. The education professionasregularly updating their knowledge and
skillscan help them remain competent, effectiveand innovativein their role. The opportunity to access
structured training and learning based on your needs and the needs of your learners can al so:

e  enhance your confidence and motivation
e  contributeto your career development asyou become more effectivein your workplace

e alow youto consolidate and demonstrate your professionalism, both to yourself and others;
indeed, ongoing CPD can be seen asthe hallmark of the professional, learners.

Thequdlity of teaching isrecognised asoneof the most important factorsin determining learner
outcomes. In other words, agood teacher will achieve better resultsfromtheir learnersthana
poor oneand viceversa. CPD iscentra to hel ping you secure high standards of teaching. It also
hel psyou keep your professional practicefresh, up-to-dateand stimulating. When your practice
hasthesequalities, you aremorelikely tofed inspired, inspire othersand teach effectively, thus
enabling your learnersto achievetheir best.

Good workplace CPD, whichisbuilt on thefactorsoutlined, a so enablesyou to reflect on what
youaredoing, try new gpproachesand, in doing so, improvelearning outcomesfor your students.
Your workplace, if accessibleto effective CPD encouragesyou to be more confident, motivated
andinspired, giving you thereward of greater professional satisfaction, thenit followsthat the
moreof your colleagueswho fed thisway, thegreater the positiveimpact will beontheethosin
your school or college. Theuse of CPD can encourage and promotealearning culturewith staff
hel ping to exemplify to studentsthat learningisavaluable, enjoyable, lifelong activity. A more
fulfilled workforce can also haveapositiveimpact on staff commitment and retention aspeople
feel vdued andinvestedin.
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Theeducation sector and others: CPD cangiveparents, thewider public, theteaching community
and the educati on sector confidencethat teachers, lecturers, trainers, tutors and assessorsare

continuoudly improving their skills, knowledge and expertise. Itisan entitlement to high-quality
training appropriateto their current career stageand professiona aspirationsisthe best way to
achieveasdlf-sustaining education system, which will providethe most effective educationfor
childrenand young people.

Barriers: Weknow that thereare barriersto education staff trying to accessregul ar, high-quality
CPD. Failureto properly identify teachers needsisone, whilelack of funding isanother. Perhaps
thebiggest barrier, though, isworkload. The Teachersaretoo busy to attend acourse, find time
toreflect ontheir practice or trial anew teaching method. Theirony isthat accessing CPD can
play akey rolein enabling you to adapt positively to changesin your work or the education
sector'srequirements.

CPD can also help you manage your time better and work more efficiently. M ost importantly,
the confidence and motivation gained from accessing regul ar, high-quality CPD can helpyou
engageininformed discuss onsabout what you are expected to do (and not do), enablingyouto
focusyour work onwhat really mattersfor students, and reducing unnecessary workload for
yoursalf and your colleagues.

The benefit of CPD for teachers

To enhance one's teaching practices through keeping abreast of knowledge and developments
in one's practice.

The CPD portfolio development process enables oneto reflect on hisor her own teaching
practices.

Acceptance by aprofessional body/council enablesoneto beaccountablefor hisher practices.
The CPD system a so gets one to belong to acommunity of practice.
Thisisgood for sociaization into the ethos of what's considered good practice.

The CPD systemisalso good for networking purposes.
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Day-5: Session-1
INFORMATIONAND COMMUNICATION TECHNOLOGY

What isICT and what types are commonly used in education?

ICT stand for information and communi cation technology and it isdefined, for the purpose of this
primer, as a "diverse set of technological tools and resources used to communicate, and to create,
disseminate, store, and manage information."” These technologies include computers, the Internet,

broadcasting technol ogies (radio and television), and telephony.

In recent yearsthere hasbeen agroundswell of interest in how computersand the I nternet can best
be harnessed to improvetheefficiency and effectiveness of education at all levelsand in both formal and
non-forma settings. But I CTsaremorethan just thesetechnol ogies; ol der technol ogiessuch asthetel ephone,
radio and television, although now given lessattention, have alonger and richer history asinstructional
tools. For instance, radio and television havefor over forty yearsbeen used for open and distancelearning,
athough print remainsthe cheapest, most accessible and therefore most dominant delivery mechanismin
both devel oped and devel oping countries. The use of computersand the Internet isstill initsinfancy in
developing countries, if theseareused at al, dueto limited infrastructure and the attendant high costs of
access.

I CT istheinfrastructureand componentsthat enable moder n computing.

Components of ICT

The term information and communications tochnology (CT) is
e -"”)' accepted to mean all lech rwuh'\-jp--_ that, combined, allow
poople and organi mtions to interact in the digital world

)
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What is e-learning?

Although most commonly associated with higher education and corporatetraining, e-learning
encompasses|earning at all levels, both formal and non-formal, that uses an information network-the
Internet, anintranet (LAN) or extranet (WAN)-whether wholly or in part, for course delivery, interaction,
evauation and/or facilitation. Others prefer theterm onlinelearning. Web-based learning isasubset of e-
learning and refersto learning using an Internet mainly using abrowser (such as Chrome or Firefox or
Internet Explorer). It can also beviewed aslearning through the use of e ectronic devicesarevery important

inlearning teaching and education.
What is blended learning?

Another termthat isgaining currency isblended learning. Thisrefersto learning model sthat combine
traditional classroom practicewith e-learning sol utions. For example, studentsin atraditiona classcan be
assigned both print-based and online material s, have online mentoring sessionswith their teacher through
chat, and are subscribed to aclassemail list. Or aWeb-based training course can be enhanced by periodic
face-to-faceingtruction. "Blending was prompted by therecognitionthat not all learningisbest achievedin
an electronically-mediated environment, particularly onethat dispenseswith aliveinstructor atogether.
Instead, consideration must be given to the subject matter, the learning objectives and outcomes, the
characterigticsof thelearners, and thelearning context in order to arrive at the optimum mix of instructional
and delivery methods. Thismethod isvery useful in education/etc.

What is meant by a learner-centered environment?

L earner-centered environmentsasthosethat " pay careful attention to theknowledge, skills, attitudes,
and beliefsthat learnersbring with themto the classroom.” Theimpetusfor learner-centerednessderives
from atheory of learning called constructivism, which viewslearning asaprocessin whichindividuals
"construct™" meaning based on prior knowledge and experience. Experience enablesindividualsto build
mental modelsor schemas, whichin turn provide meaning and organi zation to subsequent experience.
Thusknowledgeisnot “out there", independent of thelearner and which thelearner passively receives,
rather, knowledgeiscrested through an active processinwhich thelearner transformsinformeation, constructs
hypothesi s, and makes decisions using his’her mental models. A form of constructivism called socia
constructivism also emphasizestherole of theteacher, parents, peersand other community membersin
helping learnersto master conceptsthat they would not be ableto understand on their own. For socia
constructivists, learning must be active, contextual and social. Itisbest donein agroup setting with the

teacher asfacilitator or guide.
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Usesof ICT in Education:

By using audio, video and AV devices/gadgetsin our Teaching-L earning Process:

A wide range of sources are available.
Plenty of chancesfor sharing information and knowledge.

Permitting teachers and studentsto continueto re-skill and devel op themsel ves according to

needsand challenges.
Addressingthe CWSN
Scopefor capacity building
Easy updating.

Studentsget origina perception and red timeexperiencewhichinturnleadsto strengthening the
effectivelearning.

Teacher can teach only once or twice but Technol ogy repeats N-number of times.
Thereisno timebounded and we can learn it whenever we required.

Wearein 21st century, ICT playsavitd rolein our Continuing Professional Devel opment.

ICT providesapractica and enabling solution for improving the quality education.

-~
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References

Linksfor videos, audios and texts used in the module
Hereislink tovideo/ audios/ texts....
https./Amww.youtube.com/watchv=isgK wnNpoAw
https.//drive.google.com/open? d=1HjB7nkDcSpWrM uuxcL 6NpNK WHOuMt-07

https://drive.google.com/open?id=1VkZhSxrlgiSrmHrgDBxPxIP8g6ZzvM_F https://
drive.google.com/open?d=1JOGQs4zwrGBDh150P1uTIbfY G5nzHOBa  https://
drive.google.com/open?d=11S5NQKODSSug81CN29yibn03hY Sp8AE4  https://
drive.google.com/open?d=117UgTglQgotcEGAXfgnpkwfZFeUgul 7 hitps//drive.google.com/
open?id=1togL 6otncnjK -fzPg2edsEnSNUdJAMUN

What isGraphic Organizer videolink:
https.//mwww.youtube.com/watch/=IutSbdY wOK k

SampleGraphic Organizers.

https.//drive.google.com/open?d=1Y |-stelcK geK krd-hrmzbxdviMy4X xH
E-Portfolio
Link:https.//drive.google.com/open?d=1AoMcjI51572-ZguJ31llo7V cuydar2hi
Compesring:

https:.//youtu.be’lkgGmzL nDf-0

Elocution:

https.//youtu.be/DP66J1Ju_hO

Sit:

https.//youtu.be/gxV OM CPhVmM

https.//youtu.be/qOtuoEPCtvs
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https:.//youtu.be/uzV 61QGI Vo

https.//mwww.youtube.com/watchy=d9dqU-EDDps
https.//www.youtube.com/watch?v=3jQC04Q10Y

https.//youtu.be/hjNcMe p-14

http://learningenglish.voanews.com/al

http://L earnenglishteens britishcouncil .org/skill i stening/beginner-al-listening/describibg-people
https://padlet.com/vinayadharrg u/strugglingreaders

Link 1

Link 2

Link3

E-Portfoliolink

https.//drive.google.convdrive/folders LAoMj151572-ZguJ31l o7V cuydar2hi usp=sharing

https://englishagenda.britishcouncil.org/sites/default/files/attachments/

30510 bc_explore_actions_handbook_online_aw.padf
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: Session-2& 3

Sensitization on Child Sexual Abuse through

‘QUESTIONSAND ANSWERS

Child Protection and Role of Schools

11

1.2

Why should schoolshavea Child
Protection Plan?

Itisimportant to understand thet thewhole
ecosystem of child rights and child
protectionisbecoming progressively more
comprehensiveand morechild centricand
everybody whoisdeding with childrenis
in the ambit of child protection
requirements.

School is the only place apart from
home, where the child is considered
to be safe and happy. Hence every
school should have a Child Protection
Plan.

Constitutional and L egal Provisions

Artide21 of theCondtitution of Indiawhich
protects the Right to Life and Dignity
includestheRight to Educationfor children
upto 14 yearsof age.

Corporal Punishment isaviolation of
RTE: TheRight to EducationAct of 2009
clearly statesthat education hasto befree
fromfear and discrimination.

Children cannot learn effectively if their
peaceof mindisdisturbed by lurking fears
and adverse situations. The safety of
children and realization of the Right to
Education, their wellbeing and holistic
development isclosdly linked.

13.

Corporal Punishment interferes with a
child’sRight to Education becausefear of
punishment makeschildren morelikely to
avoid school or to drop out altogether.
Hence, corporal punishment isviolativeof
theright tolifewith dignity.

Institutional Commitments on Child
Rights

Article 19 of the UNCRC: States Parties
shall take all appropriate legislative,
administrative, social and educational
measuresto protect thechildfromall forms
of physical or mental violence, injury or
abuse, neglect or negligent treatment,
maltreatment or exploitation, including
sexud abuse, whileinthecareof parent(s),
legal guardian(s) or any other personwho
has the care of the child.. The UNCRC
also statesthat itistheright of childrento
be protected from all forms of abuse and

neglect.

Making sure children are safe and

protected is a critical part of their
education because 12 of their
formative years are spent in school.
Everyone who comes into contact with
children and their families has a role
to play in safeguarding children.

S
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1.4. Provisions of RTE Act 2009 on
Academic Responsibilitiesand Child
Rights.

Section 29 of the RTE Act, 2009 stipul ates
that : Theacademic authority, whilelaying
down the curriculum and the evaluation
procedure under subsection (1), shall take
into cong derationthefollowing, namdy.—

¢  Conformity withthevauesenshrined
inthe Condtitution;

+ Allround development of thechild;

¢ Building up child's knowledge,
potentidity and talent;

¢ Development of physica and mental
abilitiestothefullest extent;

¢ Leaningthrougheactivities discovery
andexploraioninachildfriendly and
child-centered manner;

¢ Mediumof instructionsshal, asfar
aspracticable, bein child’smother
tongue;

¢ Makingthechildfreeof fear, trauma
and anxiety and helpingthechildto
expressviewsfredy;

¢ Comprehensive and continuous
eva uation of child'sunderstanding of
knowledge and hisor her ability to
apply thesame.

Implicit in these clauses is the need for
the child to be free of fear and any ill
treatment and a school ethos which is

rooted in promoting all round safety and

well-being of children.

What ischild sexual abuseasper the
Protection of Children from Sexual
OffencesAct (POCSO Act, 2012)?

Child sexud abuseistheinvolvement of a
childinany sexud activity that:

¢ Thechild doesnot understand:;

¢ Thechildisunableto give informed
consent to;

¢ The child is not developmentally
prepared for and cannot give consent
toand

¢ Violates the laws or social norms of
society.

Child sexual abuse occurswhenachildis

used by an adult or an older or more

knowledgeabl e child for sexual pleasure. It

canbephysica, verba or emotiond. Thismay

indude:

¢  Sexua touching of any part of the body,
clothed or unclothed;

¢ Pendrativesex, including penetration of
themouth;

¢ Encouraging achildtoengagein sexud
activity, including masturbetion;

¢ Intentionaly engaginginsexud activity
infront of achild;

¢ Showingchildren pornography, or using
childrento create pornography;

¢ Theadultshowing hisor her privateparts
tothechild (exhibitionism);

¢ Encouraging a child to engage in
progtitution.

¢ Engaginginsexua talk withachild

7,
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A Teacher may feel that:

A) Myresponsibility iseducation
not child protection.

B) Child abuseisnot anissuein my
school.

C) Whyshould I know about CSA
and related Actsand Rules?

Educator s/Teachershavealegally
mandated responsibility for
reporting suspected abuse or
concernsof risk or ill treatment and
alsotokeep their classroomsfree
of fear, traumaand anxiety.

Risk and harm, feared or experienced
by a child is as much a barrier to
learning asgoing hungry or beingin
poor health. School staff are
particularly important asthey areina
positiontoidentify concernsearly and
provide help for children, to prevent
concernsfrom escalating.

Schoolsandther staff form part of the
wider safeguarding systemfor children
working complementarily with socidl
workers, police, personsof legal and
health services, both to promotethe
welfare of children and protect them
fromharm.

If school personnd have concernsthat
childrenwithwhom they have contact
may have been abused or neglected,
or are being abused or neglected, or
are at risk of abuse or neglect, the
matter is advised to be reported
without delay to the designated
authority.

Section 21(1) of the POCSO Act, 2012
requires mandatory reporting of cases of
child sexual abuse to the law enforcement
authorities, and applies to everyone
including parents, doctors and school
personnel. Failure to report a suspicion of

child abuse is an offence under the Act.
The legislation makes it clear that the
reporting obligation exists whether the
information was acquired through the
discharge of professional duties or within
a confidential relationship.

Itisaworrytomethat | will become
involved in complicated proceduresand
hasdesif | report aconcern. Isittrue?

You will not be alone in dealing with
disclosure. Your role as a teacher is to
report the matter to the competent authority
if you have asuspicion or concernthat a
child hasbeen harmed or may be harmed.

In case of disclosureyou haveto follow
the reporting regulations set out in your
school.

Usualy theseareasfollows:

¢ Ligentothechild, reassurethemthat
itisagood step to disclose and that
they aregoing to be safe.

¢ Do not promise confidentiality but
respectfully explainthat itisnecessary
for safety and will be only to those
who need to know.

¢ Report to the designated person or
school head in your school, the
helplineor police.

¢ Keeparecordof al conversationsand
actionstaken. Do not delay.

¢ Do not investigate. Your roleisto
hand over to professionals whose
work isto safeguard children.
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5.1

How can | create a safe environment
in my school as the School Head /
Teacher?

Thebasic minimum requirement isas
follows:

¢ Ensurethat achild protection plan or
policy isinplacewhich laysdowna
clear reporting and response
mechaniam.

¢ Designate one staff members lead
Child Protection in charge and a
deputy tofill inwhenever required.

¢ Beawareof child protectionlawsand
related guiddinesand child protection
referral agencies.

¢ Ensurethat your studentsand parents
areaware of safety rulesand school
policies. School Management
Committee members must also be
familiar withtheabove.

¢ Egablishand promoteaschool culture
wherechildrenfed safe, respectedand
listened to. Personal and emotional
learning, behavior programs, anti-
bullying awareness, participative
activities and student forums will
enhance the protective factors in
student’s personalities like self-
confidence, resilienceandtrust.

¢ Arrange for sessions on Personal
Safety for all students on aregular
basis. Prevention and early reporting
of sexual abuse is far better than
detection.

¢ Infrastructural safety, hygienic and
clean surroundingsin midday meal
spaces, classrooms, toilets and
playgrounds is also part of school

Hety.

5.2. How to report the cases of Child

5.3.

Sexual Abuse?

Procedurefor reporting of cases, recording
of statement of child, under POCSOAct

Who can report?

Any person (including the child) who has
an apprehensionthat an offenceunder the
POCSOActislikely to be committed or
has knowledge that an offence has been
committed has a mandatory (does not
apply to children) obligation to report the
matter. Anexpressobligation hasalsobeen
vested upon media personnel, staffs of
hotels, lodges, hospitals, clubs, studios, or
photographicfacilities, to report acaseif
they come acrossmateria sor objectsthat

aresexualy exploitativeof children.

Failure to report is punishable with
imprisonment of up to six monthsor fine
or both. This penalty is, however, not

applicabletoachild.
Whom should thecasebereported do?

A case must be reported to the Special
Juvenile Police Unit (SJPU) or thelocal
police. Thepoliceor the SIPU must then
record the report in writing, ascribe an
entry number, read thereport over tothe
informant for verification, andenter itina
book. A FIR must be registered and its
copy must be handed to theinformant free

of charge.
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5.4. Languageof thereport :

If acaseisreported by achild, it must be
recorded verbatim and insmplelanguage
sothat thechild understandswhat isbeing
recorded. If it is being recorded in a
languagethat the child doesnot understand,
aqudifiedtrandator or interpreter must be
providedtothechild.

What are the amendments made to

POCSO Act/Rules in 2018?
Amendmentsto POCSO Act2012

¢ The ordinance proposes to amend
Section 376 of Indian Penal Code.
Theamended provision proposesto
increase the minimum sentence of

rapefrom 7to 10 years.

¢ Theordinance proposesto incorpo-
rate Section 376 (3) which provides
that punishment for rapeof girl below
16yearsshd| not belessthan 20years
but may extend to imprisonment for
life

¢ Theordinanceproposestoinsert Sec-
tion 376AB to providethat whoever
commits rape of women below 12
years of age shall be punished with
rigorousimprisonment for lifeandwith
fineor with death.

¢ The ordinance proposes to punish
gang rape of woman below 16 years
of agewithrigorousimprisonment for
lifeandwithfine.

The ordinance proposesto punish gang
rape of woman below 12 yearsof age
with rigorousimprisonment for lifeand
withfineor with death.

Every single minute matters,

every single child matters, every
single childhood matters.

— Kailash Satyarthi

7. Children’sBody and Per sonal Safety

7.1. Role of the Teachers

¢

Teachers should make surethat par-
entsbegintoteachther children about
body safety betweentheagesof 3and
5.

Teach children proper namesfor all
body parts, including namessuch as
genitals, penis, vagina, and private
parts.

If the parent or educator is
uncomfortablewiththelanguageor the
words, encourage them to use
colloquia wordslikesusu place/ potty
place, especialy when the child is
young. Asthechild growsolder, they
can introduce proper words.
However the colloquial wordshave
to beclearly understood asreferring
to the genitals and do not convey a
sense of shameor dirty —wordslike
flower, parrot, shame-shame, chee-
chee etc should not be used.

Teach them that it is not okay for
anyone to invade their privacy or
boundaries.

N
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7.2.

¢ Explainthatitisnot okay for others
tolook at or touch their private parts.
Explainthat thesepartsareprivateand
need to be kept private.

¢ Letyour childknow that saying“NO”
isokay and theright thing to do.

¢ Donotforcethechildtogivehugsor
kissesto peoplethey do not want to.
Respectthair right totell “anyone’ that
they do not want to givethem akiss
or ahug.

¢ Let the child know that he or she
should tell the parents as soon as
possibleif anyoneattemptstolook at
or touch their private parts. Assure
them that you will listen to them,
believe them and keep them
protected.

¢ Reassurethechildthat mosttouchare
okay touches, but that they can say

“NO” and need to tell parents about any
touches that are confusing or that scare
them.

Teach children thethreeBody Safety
Rules

| follow Per sonal Body Safety Rules

Rulel : Clothing rules—I keep my
private partscoveredinfront
of others. Thoughwedon’t
cover our mouth, itisprivate

too.

Rule2 : Touching rules—I don’t
touch my private parts in

front of others.

Rule3

. Talking rules— | talk about

private partswith SafeAdults.

| ask questions and discuss

concernsregarding these parts

withthem.

A Safe Person follows Personal Body
Safety Rulesfor themsalvesand for others.

| am aSafePerson. | follow theserulesand

| do not touch or talk or behavein an unsafe

way with others.

| f someonebreaksPer sonal Body Safety

Rules, | can say

¢ ‘NO’ tothat person.

¢ ‘GO’ away from that person as and

when | car/ Go offlineif it’shappening

onling/ on phone

‘TELL’ a safe adult about this person
because he/sheisdoing something unsafeand

hasto be stopped.

( ™
If 1 have a problem or a damage to my
safety | can call 1098 for help.

J
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7.3. Impact / Indicator sof Sexual Abuse

Children who have been, or are being,
sexually abused may show identifiable

physical or behavioura signs.

¢

Act out, displaying aggressive or disrup-
tivebehavior;

Bedestructiveto sdlf or others;

Cometo school too early or not want
to leave school / home—indicating a

possiblefear of going school / home;

Be alow achiever (to learn, children
must convert aggressive energy into
learning; childrenin conflict may not be
abletodo s0);

Be unable to form good peer
relationships,

Wear clothing that coversthebody and
that may be inappropriate in warmer
months (be aware that this may be a

culturd issueaswdll);
Show regressiveor lessmaturebehavior;

Dislike or shrink from physical
contact—may not tolerate physical
praise such asapat on the back)

Excessvecrying

An increase in irritability or temper

tantrums

¢ Fearsof aparticular personor object
¢ Bedwetting or soiling of pants

¢ Unexplained pain, swelling, bleeding
or irritation of the mouth, genital or

and area

¢ Sexudly trangmittedinfections(sores,
adischarge, frequent itching of the
genitals)

¢ Unexplaneddifficultyinwaking

¢ Increase in headaches or stomach
ache

Jaago! Badlo!! Bolo!!!

The Departments of Police, School
Education, Hedlth & Medicd, Womenand
Child Welfare have cometogether along
with NGOsworking in the sector and a
year long compaign “Jaago! Badlo!!
Bolo!!!” islaunched in October, 2017.

Child Safety & Security isour concern.

Let schools be moulded into Learning
Hubs where children lead a Happy and
Secure Childhood.

“There is no trust more sacred than
the one the world holds with children.
There is no duty more important than
ensuring that their rights are
respected, that their welfare is
protected, that their lives are free
from fear and want and that they can

grow up in peace.”

— Kofi Annan
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CCls
CEDAW

CPCR

Cr. PC
CRIN
CWC
DCPU
DHR
FIR
ICDS

ICPS

IPC
JAct

Abbreviations

S CRZONY
Child Carelndtitutions MLC
TheConventionontheElimination NCPCR
of al forms of Discrimination
Againg Women NFHS
Commissonfor Protectionof Child NGO
Rigs OP3CRC
Criminal Procedure Code
Child RightsInformation Network
Child Welfare Committee OPs
Digtrict Child Protection Unit POCSO
Department of Health Research
First Information Report PTSD
Integrated Child Development SCPCR
Services Scheme
Integrated Child Protection SJPU
Scheme UNCRC
Investigation Officer
Indian Penal Code UNICEF

Juvenile Justice (Care and
Protection of Children) Act

Medicd Legal Care

National Commissionfor Protection
of ChildRights

Nationd Family Health Survey
Non Government Organisation

Third Optional Protocol to the
ConventionontheRightsof theChild
onacommunications procedure

Optional Protocols

Protection of Childrenfrom Sexual
OffencesAct

Post Traumatic Stress Disorder

State Commission for Protection of
ChildRights

Specid JuvenilePoliceUnit

United Nations Convention on the
Rightsof theChild

United Nations International
Children'sFund

-

United Nations Convention on the Rights of the Child)
(UNCRC) in 1992 declar ed thefollowing Child Rights:
Survival rights: includethechild'sright tolife and the needs
that are most basi c to existence, such asnutrition, shelter, an
adequateliving standard, and accessto medical services.
Development rights: includetheright to education, play, lei-
sure, cultural activities, accessto information, and freedom of
thought, conscienceand religion.

Protection rights: ensurechildren are safeguarded against
formsof abuse, neglect and exploitation, including special care
for refugee children; safeguardsfor childreninthecrimina jus-
tice system; protection for childrenin employment; protection
and rehabilitation for children who have suffered exploitation or abuse of any kind.

Participation rights: encompass children'sfreedom to express opinions, to have asay in matters
affecting their own lives, tojoin associationsand to assembl e peacefully. Astheir capacitiesdevel op,
children should haveincreasing opportunity to participatein theactivitiesof society, in preparation
for adulthood.

J
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FEEDBACK SHEET

5-Day Orientation for Secondary School Teachers
Instructor (s): SCERT-Telangana

*Required

1. Name*

2. Wheredoyou work?*

3. E-Mailld

4. MobileNumber

5. Coverage(breadth and depth) of thetraining topic wassufficient and appropriate.

Mark only one oval.

srongyDissgee ) C O COH CO COHCO Strongly Agree

6. What areasof training you wanted to befocussed on? What would you liketo seelessof ?




7. Describe one concept discussed in the training session that you intend to apply in your
school.

8. Wouldyouliketoattend such trainingsagain? Why or why not?

9. Threemost important activitiesor sessions.....

10. Your suggestionstoimprovethetraining........




PRE-TEST

Name: School :
District : Mobile:
Mail ID :

1) What do you think about the problems of struggling readers?

2. What are the pressing problems do you face while handling the
struggling readers?

3. We can encouragethe studentsto read thetext by providing.......

4. Readingisa activity.

5. Readingincludes......

6. Readingrequiresthefollowing....

7. Tomotivatethechildto read werequire.....



8. ActiveReading Strategies....

9. ICT Standsfor......

10. Write some CPD strategies.

11. Wriretheactivitiesfor reading and reflections.

12. Formative assessment toolsare......

13. Classroom theater means....

14. * Framing questions hel p usto comprehend thetext.” Comment onit.

15.* Attending trainings help usto grow professionaly.” Justfy.
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